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MISSION STATEMENT

The prmary purpose of the 2008 Mississipnl Language Arts Frameweork-Revised
iz o promote an understanding of the principles, concepts, and processes of the
language arls cumiculum mn Mississippi. The content of the framework Is
centered on the areas of reading, wriling, lislening, speaking, viewing, research,
and inguiry. In teaching each of these key areas of the language arts curficulum,
leachars should work (o ensure sludenls are actively engaged In meaningful
activities that emphasize the importance of language arts in daily life;, enhance
students’ confidence in their alility o read, wrile, speak, lister, view, and conduct
resaarch; and help siudants learn to communicate and reason more affectively,
The framework provides teachers with @ guide to assist in instruching student=
with the essantial language arts concepts students should leam as they pursue a
carear or conlinue their education.

FPURPOSE

The 2006 Mississippi Language Arts Framework-Revised is the basis for
curriculum developmant for K-12 language aris teachers In Mississippi. The
framework provides an outline of what students should know and be able to do
through competencies and objeclives (previously identified as benchmarks and
benchmark ltems), as well @ curriculum guides thal include teaching strategies
and student activiies, The framework replaces the previous documenl, the
Mizsissippi Language Arts Framework 2006 that was implemented in 2006.

CYCLE

All Mississippi content area frameworks are reviewed on a six (6) year cycle,
Approximalaly thres vears aller a framework s implemented, a leam is chosen to
review (he currenl framework and recommend changes and modifications based
on resaarch and besl practices In the leaching of language arls as rellected in
stale and national trends.

The pilot year (optional) for the Mississippi Language Arts Framework 2008 was
school year 2005-2008. The implementation year for the framework was school
year 2008-2007. The implementation year for the 2008 Mississippl Language
Arts Framework—Rewised |5 school year 2007-2008.

ORGANIZATION

The framework s organized by grade level (K-12) and by course at the
secondary lavel A general descriplion thal includes the purpose, overview, and
suggesled prerequisites |5 found preceding each Curriculum Qutline for |he
agrade level or course,  To enhance the implementation of the framework, =
Glossary and Appendix are included at the end of the framework. The
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ohieclives require an exlension of knowledge and broader, deeper application of
skills. A critical componenl at each grade level is text complexity. Text
complexily is indicated by such elaments as sophisticabon of language, contant,
and syntax, As students move from kindergarten to grade twelve, lexts should
require a grealer cognitive invelvement by the student In order for [he student 1o
appriciate and comprehend the meaning and beauty inherant in language, Text
composed by students should also reflect this increasing complexity.

Competencies are intentionally broad in order to allow school districts and
teachers the flaxibility o create a curnculum that meats the needs of thair
individual students, They may relate to one. many, or all of the language aris
curriculum strands and may be combined and laughl with other competencies
throughout the school year. Competencies do not have to be taught in the order
presented In the framework, The compelencies are presented in oulling form for
consistency and for easy reference throughout the framework. Competencias
may be taught throughoul the wyear in any order and combined with olher
competencies, They are not ranked in order of importance. Compelencies
provide a general guldeline of on-going Instrection, not solated units, activities,
of skillz. The competencies ara not intended to be a list of content skills that are
faught, assessed, and recorded as "mastered "

OBJECTIVES

Objectives (previously Idenlified as benchmarks and benchmark ilems), indicate
skills that enable fulfilment of competencies, describe compelencies in further
detall, or show the progression of concepts throughout the grades. Objectives
require an extension of knowledge and broader and deeper application of skilis.
A listing of numbered items furlher defines objectives. Many of the objeclives ara
interrelated rather than sequential. Objectives are not intended to be taught in
the specific order in which they are presented. Mulliple objectives can and
should be taught at the sama lime.

The Missizsippi Curriculum Tests 2™ Edition {MCT2) will be develaped
based on the objectives found in the framework, At least fifty percent
{50%) of the test items on the MCT2 must match the Depth of Knowladge
level assigned to the objectives for each competency The Depth of
Knowledge (DOK) level is indicated at the end of each objective.

DEPTH OF KNOWLEDGE

Each objective for the 2006 Mississippl Language Ars Framework-
Rewvised has been assigned a depth-of-knowladge (DOEK) level basad on
the work of Norman L. Webb, DOK levels heip administrators, teachers,
and parents understand the objective in terms of the complexity of whal
students are expectaed to know and do. Standards () e, competencies
and objectives) vary In terms of complexity. Some objectives expect
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examples that represent but do not constitute all of Level 1 performance are as
follows

s HRecall or recognize a facl, lesm, concepl, trend, generalization, theory, or
property

= Represent in words or diagrams a concepl or relationship
Frovide or recognize or identify & standard representation for simple
phenomenaon or specific information contained in graphics.

*  Perform a routine procedure such as measuring length

Level 2. Basic Reasoning, Using Skills and Concepts

Level 2 includes the engagement of some meanial processing beyond recalling or
reproducing & response. The content knowledge or process involved is more
complex than in level 1. llems require sludents o make some decisions as o
how o approach the question or problem. In science and mathematios, keywards
that generally distinguish a Level 2 itemn Include “classify,” "organize,” "estimate,”
‘make observations,” “collect and display data,” and “compare data.” These
actions imply more than one step. For example, 10 compare daita requires first
identifying characteristics of the objects or phenomenon and grouping or ordering
the objects. Level 2 aclivities include making observalions and collecting data;
classifying organizing, and comparing data, and organizing and displaying dala in
fables; graphs, and charls. In social siudies, this leval generally requires students
to contrast or compare people, places, events and concepls; convert information
from ane form o ancther, give an example; classify or sort items info meaningful
calegories; describe, interprat or explain issues and problems, pallerns, reasons,
cauge and effect, significance or impact, relatonships, points of view or
processes,

Some action verbs, such az “explain,” "describe,” or “inlerpret” could be
classified at different DOK levels, depending on the complexity of the action. For
example, interpreting informalion from a simple graph, requining  reading
information from the graph, is a Level 2, An item that reguires interpretation from
a complex graph, such as making decisions regarding features of the graph thal
need to be considerad and how information from the graph can be aggregated, is
at Level 3. Some examples that represent, but do not constitute all of Level 2
parformance, are as follows:

« GSpeacify and explain the refationship between facts, terms, proparties, or
vanables

Select a procedure according 1o specified criteria and parform it
Formulate a rouline problem given data and condilions

Cirganize, represent and interprat data

l[dentify and summarize tha major events in a narrative

Pradicl 2 logical oulcorme basad on information in a reading selection,
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carrying oul the mulliple steps of an assessmant item. However, the extended
time period is not a distinguishing factor if the required work 15 only repelitive and
does not require applying significant conceptual understanding and higher-order
thinking. For example, if a student has o lake the waler temperalure from a river
gach day for a month and then conztruct a graph, this would be classified as a
Level 2 activity. However, it the student conducts a river study thal requires
taking inte conslderation a number of varlables, this would be a Level 4, Some
examples that represent but do nol constitute all of a Level 4 performance are as
fedlows!

+ Based on provided data from a complax expanmant thal is nowvel Lo the
sludent, deduct the fundamental relationship between several controlted
variables,

=  Conduct an invesligation, from specilying a prablem to designing and
carrying aut an exparimant, to analyzing its data and forming conclusions,

s Describe and llustrate how common themes are found across lexls from
different cultures, and

= Analyze and synthesize information from multiple sources.

THE REVISION PROCESS FOR THE MLAF 2000

The Language Arls Curriculum Rayision Team was selected in March 2004 The
purpose al the team was to revise the existing language arls framework as g part
of the ongoing curriculum review cycle. The team was charged with ensuring the
revised framework reflecls current sclentifically-based reading research, reflects
the mandates of the No Child Leff Behind Act, addresses increased rigor through
lhe use of Norman Webb's Depth of Knowledge model, resembles the other
contant area framaworks in formal, and i user fnandly for leachers and
administrators.  The team mel regularly from the spring of 2004 through the
summer of 20053. Professional analysis of the competencies and objectives was
conducled by Morman Webb and John Fortier, Revisions wsre made based
upon the comments of this greup.  Addifional help for the creation of teaching
slralegies was provided lo the Revision Team by the Mississippl Writing Thinking
Institute, The Language Arts Curnculum Revision Team extends sincera thanks
to this organization lor their valuable contributions (o this documesnt.

In revising the 2006 Mississipoi Language Arfs Framework-Revised, the teacher
committees worked o accomplish wo major goals.  Firsl, the framework was
revised o ensure ciose alignment between competencies, objectives, and
assessmeant tems, Secondly, the framework was reorganized to make the
documenl similar in design to other subject area frameworks. |In order fo
accomplish these goals, compelancies were condensed and reworded. Al
revised competencies are assessable as required by USDE Slandards and
Assassmant Guidanoe, 2004, Benchmarks from the Reading and Wrting
Instrucfional Intervention Supplements are now represented as objectives
Distrct personnel aoccustomead o using benchmarks in prepanng for siate level

%1
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KINDERGARTEN
COURSE DESCRIPTION
Grade K; one-year course

KINDERGARTEN

The term “text,” as It 5 used throughoul the Language Arts Framework, 15
defined as "a segment of spoken or wrilten fanguage availabie for description or
analysis.” For the purposes of this document, text may include written materials,
teacher read or taped passages, visual images, or film

While competencies for grades K-3 remain identical, chjectives require an
extension of knowledge and broader, deeper applicabon of skills, A crtical
component al each grade level is text complexity, Text complexity is indicated by
such elements as sophistication of language, content, and syntax, As students
mave from Kindergarten o grade three, texis should require a greater cognitive
involvement by the studemt In order for the student to appreciate and
comprehend the meaning and baadty inherent in language.

In kindergarten, students are presented with a wide rich variely of texts that are
read to, listened to, or viewed by students and then discussed. Although
students are expected o engage actively in activities Involving text. kinderganean
students will pariicipate in language activiies as pre-emergent and emergent
readers and writers.

Priarity objectives are underlined for grades K - 3

Competencies and Objectives

1. The student will use word recognition and vocabulary (word meaning)
skills to communicate.

a.  The student will apply knowledge of concapls about print. (DOK 1)

1) Demonstrate an understanding of correct book onentation by holding
the book correstly and indicating where lo begin reading (e g., front Lo
back, top to bottom, left to right)

2) Demonstrate that print carries meaning for the reader.

3) |dentify front cover. back cover_ and titie page of a book

4) Point to words in a text when reading aloud, matching spoken words fo
print

5) Track words from left fo nght and top to bottom on a printed page.

6) Recognize that sentences in print are made up of separate words

7) Distinguish letters from words

8) Distinguish between uppercase and lowsrcase |elters.

H.lnﬂurﬁlaﬂuﬂ
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R,

The student will develop and apply knowledge of words and waord
meanings to communicate, (DOK 1)

1) Name pictures of common cbjects and concepts.

21 Use words to describe location, size. color, and shape.

3 ldentify and sort pictures of common words into basic categones (.49 |
animals, foods, toys).

4) Begin to recognize word relationships

The student will name commonly used synonyms and anfanyms (8.9,
big/huge, tiny/small, hot'cold, happy/sad). (DOK 1)

The student will use pictures and conlext fo understand the meaning of a
word. (DOK 2)

The student will use reference materials to find, to confirm the meaning of,
o prancunce, or o spell unknown wards with assisfance (e.q., piciure
dictiohary, leacher and/or pesr as resource). (DOK 1)

The student will apply strategies and skills to comprehend, respond to,

interpret, or evaluate a variety of texts of increasing lavels of length,
difficulty, and complexity.

a. The sluden! will use fext features, parts of & book, fext strucfures, and

genres fto analyze text. (DOK 2)

1} Text fealures — tiles, llustrations, etc.

2} Parts of a book — title page, fitle, author, llustrator, ete
1) Text structures — seqguential order

4) Genres - fiction, nonfiction, and poetry {nursery rhymes)

The st il wnderstand ard make simphe inferences aboul lext
{DOK 2}

1) Answer |iteral who what. and where guestions.

2] Identify and discuss main characlers, setlings, and major events.

3) Use lllustraticns to discuss the main idea of a simpie story.
4) Make simple inferences about narrative and/or informational text

The student will recognize or generate an approprigle summany or
paraphrase of the avenis or ideas in text. (DOK 2)

1) Retell a familiar stony with the book as a reference,
2) Retell a tamiliar story without the book including a beginming. middie,

and end

K f.r'lﬂ'-E'.'“Eﬂ e
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d. The student will compose informational text about a famiiiar topic (e.g..
famities, animals, efe.). (DOK 3)

1)
2]

Compose class reports/charts about a familiar topic
Functionat texts {e.g., labels, notes, etc)

4. The student will apply Standard English to communicate.

a The student will use Standard English gramirar, (DOK 1)

1)
2)

Begin to recoanize the use of nouns, verbs, and adjectives
Begin to recognize the use of articles and conjunchions.

b. The student will use Standard English mechanics, (DOK 1}

1
2)
3

4)

Begin to recognize and use end punctuation (e.g., penod, guestion
mark, exclamation mark) in shared writing
Begin to recognize and use capital letters (e.g., first word Ina
sentence, namsa) in shared writing.
Begin to use developmentally appropriate spelling.
- Recognize and record some beginning and ending sounds in
words.
Spell first and last name.
- apell some sight words.
Drauelc:p handwriting skills
Position paper in order to write in a left to nght progression
moving from lop to bottom on the page
- Trace/draw recognizable shapes.
Feproducs a visual pattern
- Trace, copy, and generate letters
Wirite first and last name lagibly

. The sfudent will begin 1o use a varely of sentence struciures. (DOK 1)

1) Speak in complete senlences.
2) Initiate questons in conversation using age-appropriate words,
phrases, and sentences

Hindergaren
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FIRST GRADE
COURSE DESCRIPTION
Grade 1; one-year course

FIRST GRADE

Each competency and objective assumes the student has mastered the
competencies and objectives in kindergarten. New skills and objectives
are bold-faced throughout the K-8 portion of the document; however,
teachers should review previously tauqht skills and objectives with a focus
on increasing complexity.

The term “text” as it 15 used throughout the Language Arts Framework, is
defined as “a segment of spoken or wntten language available for descripbon or
analysis " For the purposes of this document, text may include written materials,
teacher read or taped passages. visual images, or fiim.

While competencies for grades K-3 remain identical, ocbjectives reguire an
extension of knowledge and broader, deeper application of skills. A critical
component at each grade level is text complexity. Text complexily is indicated by
such elements as sophistication of language, content, and syntax  As students
move from kindergarien to grade three, texts should require a greater cognitive
involverment by the student in order for the student to appreciate and
comprehend the meaning and beauty inherent in language.

In first grade, students are presented with a wide, nch vanety of 1e2xts that are
read to, listened to. read by, or viewed by students and then discussed, First
grade students are expecied 10 engage actively i language activities invelving
text as they move from emergent to developing readers and writers

Priority objectives are underlined for grades K - 3

Competencies and Objectives

gggn competency and uhmctiva assumes the student has mastered the

ncies and ob ired M i

are bold-faced throughout the K-8 portion ﬂf the document; however,
teachers shoul view Wi | ht skil i W f 5

on increasing complexity

1. The student will use word recognition and vocabulary (word meaning)
skills to communicate.

a. The studen! will apply knowledge of concepts aboul print. (DOK 1)

Firgt Grade
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3}
4)
5)

6)
7)

Examplas:
Vowel digraphs ipalin road, feal in read
Diphthangs: falf, foy!, fouw/, fow/!, feaw!
R-controllied er = /vl in ferm

ir = in bird
ur = {rf in turn

Read words derived from common word families (e.g., -it, -at, -ite,
-ata)

Begin to use common spelling patterns to make new words (e.g.,
make, take, lake, cake, atc )

Use inflectional endings (e.g., -s, -es, -ed, or -ing) to produce new
words.

Identify simple compound words (e.g., dog + house = doghouse).
Identify simple contractions correctly (e.g., can + not = can't, has

+ not = hasn’t, did + not = didn't).
8) Read 100 to 200 high frequency andlor irreqularly spelled words, A

first grader should read appro;amately 40 to 60 words correct per
minute by the end of first grade

The student will use sylfabication lypes (e.g., open, closed, r-controlled,
vowel! team, vowel consonant +e, consonant plus le} (o analyze words.
({DOK 1)

The student will begin to identify and use roots and affixes (e.q., un-,
re-, -5, <28, -ed. -ing) to decode and understand words. (DOK 2}

The student will deveiop and apply knowledge of words and word
meanings o communicate. (DOK 1)

1) Identify and sort pictures and words into basic calegones
2) Recognize and explain word relationships within categories of
words.,

. The student will begin to identify and use synonyins, antonyms, and
homonyms. (DOK 2)

. The studant will use context to determine the meanings of unfamifiar or
multiple meaning words. (DOK 2)

The student will use referance materials lo find, to defermine the meaning
af, fo pronounce, or fo spall pnknown words (e.g., picture dictionary,
personal dictionary, elementary dictionary, teacher and/or peer as a
resource). (DOK 1)

First Grade
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3. The student will express, communicate, or evaluate ideas effectively.

a. The studant will use an appropriate composing process (e.q., planning,
drafting, revizing, editing, publishing/sharing) to compose or edit.

(DOK 3}
1) Elanning

.« Use graphic organizers to generate and organize (deas
2) Deafting

+  Put thoughts on paper using words and sentences.
3) Revising

Revise compositions by clarifying and adding details.

4) Editing

Edit for capitalizabon and punctuation

5) Publishing/Sharing

Share compositions by displaying, retelling, andfor reading ideas.

b. The student will compase a description of a person, place, ar thing
{DOK 3)

1) Compose drawings/visual images and orally descnbs.
2) Compose oral and written descriptions of a familiar person, place, or
thing

c. The student will compaose a narative with a beginning, middie, and end
(DOK 3}

1) Compose retellings/stories with a beginning, middie, and end.
21 Compose drawings/visual images to tell stories with a beginning,
middle, and end.

d. The student will compase a-short informational text based on a familiar
i, including but nof hrmited to: (DOK 3)

1) Repors
2) Letters, thank you notes, invitations
3} Functional texts (e.q, labels, directions, shopping lists, elc )
4. The student will apply Standard English to communicate.
a. The student will use Standard English grammar. (DOK 1)
1) Begin to use nouns (2.g.. singular, plural)
2y Begin to use verbs

3) Begin fo use arficles and coordinating conjunctions
4) Begin to use adjectives

Firat Grado

0
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SECOND GRADE
COURSE DESCRIPTION
Grade 2; one-year course

SECOND GRADE

Each competency and objective assumes the student has mastered the

0 igs an jecti in acle. kills and objectives ara
bold-faced throughout the K-8 portion of the document, however, teachers
ul W ) ifls and ahb ives wi a focus

increasing complexity

The term “text,” as it is used throughout the Language Aris Framework, s
defined as "a segmenl of spoken or wrilten [anguage avallable for description or
analysis.” For the purposes of this document. text may include writlen materials,
teacher read or laped passages, visual images, or film,

While competencies [or grades K-3 remain idenbcal. objectives require an
extension of knowledge and broader, deeper application of skills. A critical
componsnl al each grade level is tex! complexity. Text complexity is indicated by
such eiements as sophistication of language. contant, and syntax. As students
move from kindergarien (o grade three, lexls should require a greatar cognilive
Involvement by the student in order for the studenl lo appreciate and
caomprehand the meaning and beauly inherent in languags

In second grade, students are presented with a wide, rich variety of lexls, which
are read to, listened to, read by, or viewed by students and then discussed.
Second grade sludents are expecled 1o engage acively in language aclivilies
Invalving text as they continue to grow as developing readers and writers.

Prionty objectives are underlined for grades K-3:

Competencies and Objectives

E [} 2ng and ochjective umes the studen tered the

ncies and o ives in first grade. New sKills

bgld-fgged throughout the K-8 portion of the document; however, teachers
should review previously taught skills and objectives with a focus on
Increasing complexity.

1. The student will use word recognition and vocabulary (word meaning)
skills to communicata.

a. The studant will apply knowiledge of phonological and phonemic
awareness. (DOK 2}

Secor Grada

s
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11 ldentify and begin 10 generate words into calagorias,
2) Determine the relationship between pairs of words (e.g.,

icicles! Popsicle's, oven/heater, friendfenemy, gloves/socks,
etc.)

. The student will identify and Lse synonyms, antonymas, and homonyms
{DOK 1)}

g. The student will uee confext fo determine the meanings of unfamiliar or
multiple meaning words. (DOK 2)

fi, The student will use reference mafenals to determine the meaning or
pronunciation of unknown words (e g,. personal dictionary, elementary
dictionary, glossary, lsacker, andfor peer as a resource), (DOK 1)

2, The student will apply strategies and skills to comprehend, respond to,
interpret, or evaluate a variety of texts of increasing length, difficulty,
and complexity.

& The studen! will use tex! fealures, parts of a book, lsx! struciurss, and
genres fo analyze text. (DOK 2}

1) Text features - fitles, headings, illustrations, graphs, captions,
charts, alc.

2) Parts of a book ~ title page, title, author, lllustrator, table of
conlents, glossary, elc,

3} Text structures — sequential order, description, simple cause and
effect, elc

4} Genres - Fiction, nonfichion, and poetry

b. The student will analyze texts in order fo identify, understand, \nfer, or
synthesize information. (DOK 2)

1} Answer iteral and simple inferential who, whal, when, whera, why
how_ and whal if gueslions.
2} iter. imple inferenti on

characters, setfings, and evenis,

3} Answer literal and simple inferential questions about
characters’ actions, motives, fraits, and emotions:

4) Identify the main idea and some details in narrative text or the
topic and some details in Informational text,

5) Determine simple cause and effect relationships.

6) ldentify simple fact and opinion.

7) Draw conclusions based on information from narrative and/or
Informational text.

8) Identify and discuss the theme of a text.

Seonid Grada

I
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1. Reports
2. Letters, thank you notes, invitations
3. Funclional texls {e.q . labels, directions, shopping lists)

g The studest will penerale questions and use one source o locals he
answers. (DOK 3)

4. The student will use Standard English to communicate.
a. The student will use Standard English grammar, (DOK 1)

1) Nouns (e.g., singular, plural, common, proper, possessive)

2) Verbs, helping verbs and irregular verbs

3) Verb tense (conjugation and purpose for past, presant, and
future)

4) Subject-verb agreement

5) Articles and coordinating conjunctions

6) Adectives (e g, possessive, comparative, superiative)

7} Prepositions

8} Pronouns (e q,, subject pronouns, singular pronouns, plural
pronouns)

9} Adverbs

b, The student will use Standard English mechanics to compose or adit,
{DOK 1)

1y End punctuation (2.g . peried, question mark, exclamalion mark)

2) Periods in common abbreviations (e.q., titles of address, days of
lhe wesk, months of the year)

3) Commas (e.g., dates, series, addresses, greetings, and closings
in a friendly letter)

4) Quotation marks (2.9, quotations)

8) Underliningfitalics (e.q., titles of books and movies)

) Apostrophas (e.g., confractions, possessives)

T} Colons (e.g., in notation of ime)

8) Capitalization {(e.q,, first word in a sentence, proper nouns, days of
the week, months of the year, the pronoun ", holidays, titles,
initiails )

9} Spell words commonly found in second grade level texls.

10)Write words and sentences legibly.

¢. The studen! will use correct and varied senfence structure. (DOK 2)
1} Analyze senlences o delermine purpose (e.q,, declaralivaleling,

interrogative’question, exclamatory/strong feeling, imperative/
command or request).

Sepord Gradp
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THIRD GRADE
COURSE DESCRIPTION
Grade 3; one-year course

THIRD GRADE

Each competency and objective assumes the student has mastered the
ob ves in d grade, New skills and objectives
are_bold-faced throughout the K-8 portion of the document; howaever,

should review previously taught skills and objectives with a focus

on increasing complexity. The Mississippi Curriculum Test, 2" Edition
(MCT2) for third grade is based on the objectives found in the
framework. At least fifty percent {50%) of the test items on the MCT2
must match the depth-of-knowledge level assigned to that objective.

The term “texl,” as il 15 wsaed throughout the Language Arls Framawork, s
defined as “a segmenl of spoken or written language available for description or
analysis.” For the purposes of this documenl, 1ex] may include wrillen maiernals,
teacher read or taped passages, visual images, or film.

Third graders should read accurately instructicnal level materials (texts in which
no more than approximataly 1 in 10 words are difficult for the reader) with an
appropriate reading rate. (A third grader should read between 100 and 1156
words per minute by the end of third grade.)

While competencies for grades K-3 remain identical, objectives require an
extension of knowledge and broader, deeper application of skills, A critical
component al each grade level s text compiexity, Text complexily is indicated by
such elements as sophistcation of language, content, and syntax. As studenis
mave from kindergarien o grade three, lexls should require a grealer cognilive
involvement by the studenl in order for the student to appreciasie and
compreiand the mesning and beauty inherent in language,

Iy third grade, students are presented with a wide, rich variety of lexls that are
read to, listened to, read by, or viewed by students and then discussed. Third
grade sludents are expecled lo engage aclively in language acliviies involving
text as they continue to grow as fluent readers and writers.

Priority objectives are underfined for grades K - 3.

Competencies and Objectives

Each competency and objective assumes the student has mastered the
competencies and objectives in second grade. MNew skills and objectives

Fhured (Grado
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g The student will manipulate and analyze roof words and affizes (e.q., un-,
fe-, mis-, pra-, dis-, in-, m-, ir- -5, - s, ed,- ing, -y, -y, -er, =5t =ful,
-fess, -able, -ness, -ish) to analyze words, (DOK 2)

i The studant will develop and apoly knowledge of wards and word
meanings fo communicate (DOK 2)

1) Generate words into categories.
21 Determine relationships among words organized in categories

g The student will identify- and use synonpms, anfonyms, and homonyms
{DOK 1)

. The student will use confext o detarmine the meanings of unfarmiliar or
muftiple meaning words. (DOK 2)

g. The student will use confext to determine the simple figurative meanings
{e.q., simile, metaphor, and personffication) of words, (DOK 2)

b, The student will use reference matenals to deltermineg the meanmg or
pronunciation of unknown words (e.g.. elementary dictionary, glossary,
thesaurus, electronic dictionary, feacher or peer as a resource). [Nota:
These reference matenals are not available during the administration of
stafe tests.] (DOK 1)

2. The student will apply strategies and skills to comprehend, respond to,
interpret, or evaluate a variety of texts of increasing length, difficulty,
and complexity.

& The student will use text featuras, parls of 3 book, lext structures,; and
genres o analyze text. (DOK 2)

1} Text features — litles, headings. captions, illustrations, graphs,
chars, diagrams, elc

21 Parls of a book — ttle page, 1able of contants, glossary, index, elc

3} Text structures - sequential order, description, simple cause and
effect, simple procedure, elc.

4} Genres = Fiction, nenfiction, and poetry

0. Tha studant will analyze texts in arder (o derntify, understand, infer, or
synthesize information. (DOK 3)

1) Answer and generate questions about purposes for reading
2} Answer lileral and inferential guestions aboul main characlers,

satting, plot. and thema

Third (zradn
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2) Drafting
« Transfler thaughts from graphic arganizers and simple oullines

inta paragraphs:
1) Revising
. Revise paragraphs for organizalion, to add details, and 1o clarify
ideas.
4) Editing
. Edit paragraphs using a general rubric (e.g . grammar usage,
punciuation, and sentence struciure).
« Edit for correct capitalization, puncluation, spetling and word
LSEge,
5) Publishing/Sharing
« Publish writing formally and informally using a variety of
media.

b. The student will compose descripfive text using specific details and vivid
fariguage. (DOK 3)

¢ The studen! will compose narrative text with a clear beginning, midale,
and end, (DOK 3)

d. The student will compose informational text and at least three supparting
details. (DOK 3)
1. Repori=
2. Lellers, hank you notes, invitations
3. Functlional texts (e g., labels, directions, shopping lists)

g. The student will compose a simple persuasive lexi. (DOK 3)

f The student will generate questions and Lse multiple sources to locale
answars. (DOK 3)

4. The student will use Standard English to communicate.

& The studen! will use Standard English grammar o compose o edil,
{DOK 1)

1} Mouns {e.g., singular, plural [including irregular forms], commaon,
pProper, possessive)

2} Verbs, helping verbs and irmegular verbs

3) Verb lense (conjugalion and purpose for pasl, present, and fulura)

4) Subject-verb agreement

§) Articles and coordinating conjunctions

68} Adjectives (e.q., possessive, comparative, superiative)

7} Prepositions

Thired (Grade
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FOURTH GRADE
COURSE DESCRIPTION
Grade 4, one-year course

FOURTH GRADE

Each competency and objective assumes the student has mastered the
competencies and objectives in third grade. New skills and objectives are
bold-faced throughout the K-8 portion of the document; however, teachers

should review skills and objectives with a focus on
increasing complexity. The Mississippi Curriculum Test, 2™ Edition
(MCT2) for fourth grade is based on the objectives found in the
framework. At least fifty percent (50%) of the test items on the MCT2
must match the depth-of-knowledge level assigned to that objective.

The term “text,” as it is used throughout the Language Arts Framework, is defined
as "a segment of spoken or wrillen language available for descrption or analysis.”
For the purposes of this document, text may inciude written materials, teacher read
or tapad passages, visual images. or film.

Fourth graders should read accuralely instructional level malerials (lexts in which
no more than approximately 1 in 10 words are difficult for the reader} with an
appropriate reading rate. (A fourth grader should read between 115 and 140
words per minute by the end of fourth grade.

Reading rates below 150 minutes might include either oral reading or silent
reading, Because ordinary speech does nol typically excesd 150 words per
minute, rates above 150 minutes should be considered sidlent reading rates.

While competencies for grades 4 - 8 remain identical, objectives reguire an
axtension of knowladge and broader, deeper application of skills, A critical
component at each grade level is text complexity. Text complexity is indicated by
such elemants as sophistication of language, content, and syntax, As studenls
maove from grade four lo grade eighl, lexts should require & grealer cognitive
involvemant by the student in order for the student o appreciate and compraheand
the meaning and beauty inherent In language

In fourth grade, students are presented with a wide, rich variety of texts that are
read to, listenad o, read by, or viewed by students and then discossed Fourth
grade students are expected lo engage actively in language activities involving text
as lhey continue (o grow a5 fluan! readers and wrilers.

Mew language added to aobjectives or numbered Items is printed in bold for grades
4 -8

Fourlh Grade

24
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a The student will apply knowledge of lext features. parts of a boak, text
structures, and genres to understand, interpret, or analyze text (DOK 2)

1} Text fealures - tities, headings, caplions, illusirations, graphs, charis,
diagrams, bold-faced print, italics, maps, icons, pull down
menus, key word searches, alc,

2} Parls of a book - tille page, table of contents. glossary, index, appendix,
footnotes, el

3} Text structures - seqguential order, description. simpie cause and effect,
simple procedure, compare/contrast, elc

4) Genres — Fiction, nonfiction, and poetry

b. The student will analyze texts in order to daentify, understand, infer, ar
synthesire information, (DOK 2)

1] |dentify the stated main idea or supporting delails in a paragraph

2] Apply knowledge of transitions or cue words to identify and
sequence major events in a narrative.

3) |dentify stated causes and effect relationships in paragraphs and short
passages.

4} Synthesize information stated in the texd with prior knowledge and
experience to draw a conclugion

5) Predict a logical outcome based upon information stated in a paragraph
of short passage and confirm or revised based upon subseaguent fext

¢ The studen! will recognize or generate a summary or paraphrase of the
evenis or ideas in texl, citing text-based evidence. (DOK 2)

d. The student will inferoret increasingly complex lterary text, literary
nanfiction, and infarmational fext fo compare and contrast information,
citing text-based evidence. (DOK 3)

1) Story elements {e.g., setting, characters, character traits, events,
resolution, point of viaw)

2) Literary devices (e.g., imagery, exaggeration, dialogue)

3) Sound devices (e.q., rhyme, rhythm, alliteration, onomatopoeia,
assonance)

4) Author's purpase (e.q., inform, entertain, persuads)

g The student will identify facts, opinions, or loals of persuasion in lext
{DOK 2)

1) Distinguish between fact and opinion

21 Identify tools of persuasion (e.g. name calling, endorsement,
repetition, air and rebut the other side's point of view).

Faurlh Graoe
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g Tha student will compaose simple parsuasive text clearly expressing a
main idea with supporting details for a specific purpose and audience.
{DOK 3}

1) Letters
2) Speaches
3y Advertisemenls

f.  The student wil compose text based on inguiry and research. (DOK 3]

1) Generale queslions

2) Locate sources {e.q., books, interviews, Intemet) and gather relevant
information.

3) Identily and paraphrase important information from sources.

4) Present the resullis.

4. The student will apply Standard English to communicate.

2. The student will apply Standard English grammar to compose or edit.
(DOK 1)

1) Mouns {e.g., singular, plural [including irregular forms]. commaon,
proper, singular possessive, plural possessive, appositives)

2) Verbs {e.g,, helping verbs, imegular verts, linking verbs)

3) Verb tense{conjugation and purpose for past, presenl, future,
present perfect)

4) Subject-verb agreement

5) Artictes and cogrdinating conjunctions

&) Adjectives (e.g,, possessive, comparative, supedalive)

7) Prepositions

8) Pronouns (g.g., subject pronouns, singular pronouns, plural
pronouns, singular possessive pronouns, plural possessive
pronouns, object pronouns, reflexive pronouns, demonstrative
pronouns)

9} Pronoun-antecedent agreement (number and gender)

10) Adverbs (aveiding double negatives, comparative forms)

11) Interjections

b The student will apply Standard English mechanics fo compose or edit
fDOK 1)

1} End puncluation (e.g., perod, guestion mark, exclamalion point)

2} Periods in commaon abbreviations (e.g., titkes of address, days of the
weel, months of the year)

Fowrth Grade

28
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FIFTH GRADE
COURSE DESCRIPTION
Grade 5, one-year course

FIFTH GRADE

Each competency and objective assumes the student has masterad the
competencies and objectives in fourth grade. New skills and objectives are
bold-faced thr hout the K- i document: er. tea

should review previously taught skills and objectives with a focus on
increasing _complexity. The Mississippi Curriculum Test, 2"" Edition
(MCT2) for fifth grade is based on the objectives found in the
framework. At least fifty percent {50%) of the test items on the MCT2
must match the depth-of-knowledge level assigned to that objective.

The term “lext,” as it is used throughout the Language Arts Framework, Is
cefined as "a segment of spoken or written language available for description or
analysis.” For the purposes ol this documanl, text may include writlen maternals,
teacher read or taped passages, visual images, or film.

Fifth graders should read accurataly instructional level materials (texts in which
no more than approximatealy 1 m 10 words are difficult for the reader) with an
appropriate reading rate. (A fifth grader should read babtween 140 and 170 words
par minuete by the end of ifth grade)

Reading rales below 150 minules mighl include ellher oral reading or sllenl
reading. Because ordinary speech does not lypically exceed 150 words per
minute, rates above 150 minutes should be considered silent reading rates.

While competencies for grades 4 - 8 remain idenlical, objectives require an
extansion of knowledge and broader, deeper application of skills. A critical
component al each grade level |s texl complexity, Text complexily is Indicated by
such elements as sophistication of language, content, and syniax, As students
mave from grade four o grade eighl, lexts should require a greater cognitive
involvement by the student In order for the student to appreciate and
comprehand the meaning and beauly inherant in language.

In lifth grade, students are presented with & wide, rich variety of texts that are
read fo, listened to, read by, or viewed by studenls and then discussed. Fifih
grade sludents are expected to engage actively in language activities involving
text as thay continue to grow as fluent readers and writers

New language added o objectives or numbered items is printed in bold for
grades 4 — 8.

Fifth Grad
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2. The student will apply strategies and skills to comprehend, respond to,
interpret, or evaluate a variety of texts of increasing of length, difficulty,
and complexity.

a. The student will apply knowfedge of text fealures, parts of a book, text
structures. and genres to undearstand, interprel, or analyze text. (DOK 2)

1) Teuxl features - titles, headings. captions, lusirations, graphs, charts,
diagrams, bold-faced print, italics, headings. subheadings,
numberings, captions, illuslrations, graphs, diagrams, maps, lcons,
pull down menus, key word searches, et

2) Parts of a book - title page, 1able of contents, glossary, index,
appandix, footnotes, etc,

3) Texl sfructures - sequential order, description, simple cause and effect,
procedure, compare/conirast, order of importance,
problem/solution, etc.

4) Genres — Flction, nonfiction, poetry, biographies, and
autobiographies

b. The studenf will analyze fextfo understand, infer, draw conclusions. or
syntfiesize informafion, (DOK 2)

1) Identify and infer the main idea or topic in literary text, literary
nonfiction, and informational text of increasing length and
difficulty, citing text-based evidence.

2) Apply knowledge of transitions and cue words to identify and sequence
events in narrative lexl including text containing flashbacks and
events not in time order.

3) Ildentify and infer cause and effect in texts.

4) Synthesize information stated in the text with pnor knowledge and
experience to draw valid coneclusions with supporting evidence
inciuding text-based evidence

51 Predict 2 logical outcome based upon information stated in a text and
confirm or revise based upon subsequent lexi

c. The student will recognize or generate a summary or paraphrase of the
gvenis ar ideas in literary text, literary nonfiction, and informational
text of increasing length and difficulty. citing text-based evidence.

(DOK 2)

d. The studen! will respond to or interprel increasingly complex Merary taxt,
fitgrary nonfiction, and informational text to compare and conlrast
information, cifing tex{-basad svidence. (DOK 3)

1) Story elements (e.g., setling, characters, characler traits, plot,
resolulion, poml of view)

Fifth Gradoe
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21 MNarralive poems

3) PowerPoint prasentations

4) Plays

5) Biographies or autobiographies
&) Video narratives

The student will compose infarmational text claarly expressing a main
icdea with supporting details, including but not imited to the following:
ftexts containing chronolagical order, procedural; cause and effect,
carmparison and confrast; order of importance; problem/solution.
(DOK 3)

1) Reports

2) Lellers

d} Functional {exts
4} Presentations
b} Poems

6} Essays

The student will compose simple persuasive text clearly expressing a
main idea with supporting detals for a specific purpose and audience
(DOK 3)

1} Letlers
2} Speeches
3) Advertisements

The student will compose text of a variety of modes based on inquiry
and research, (DOK 3)

1) Generata questions

21 Locate sources (e.g., books, interviews, Intemet} 2nd gather
relevant information

3 Ildentify and paraphrase imporiant information from sources.

41 Present the resulis,

4. The student will apply Standard English to communicate.

a. The studsent will apply Standard English grammar lo compose or edil
(DOK 1)

Fifth (Grade

1) Mouns (e.g., singular; plural [including Irregular forms); common;
proper, singular possessive, plural possessive, apposilives;
concrate; abstract;, compound [one word: bookcase; two or
more words: prime numberYellowstone National Park/George

34
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ittty Grade

predicates; compound sentences including those with
compound subjects andlor compound predicates,; and complex
sentences, including independent and dependent clauses),

21 Composa simple senlences with compound subjects and/or
compound predicates, compound seniences including those with
compound subjects and/or compound predicates; and complex
sentences, including independent and dependent clauses,

3} Avoid senlence fragments, run-on sentences, and comma splices

4} Analyze sentences containing descriptive adjectives, adverbs,
prepositional phrases {functioning as adjectives or adverbs), and
appositive phrases

§) Compose sentences containing descrptive adjechves, adverbs,
prapositional phrases (funclioning as adjectives or adverbs), and
apposifive phrases.

I6
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SIXTH GRADE
COURSE DESCRIPTION
Grade 6; one-year course

SIXTH GRADE

ﬁnrnggtam:le& and uhmi:twas Fnhﬂhgrade Nﬂw 3|[I"5 and uhiecii\iaﬁ are
bold-faced throughout the K-8 portion of the document; however, teachers

should review previcusly taught skills and objectives with a focus on
m___gf__,_?__uﬂ____|______r_____t | fexit - - ——

The Mississippi Curriculum Test, 2" Edition
(MCT2) for sixth grade is based on the objectives found in the
framework. At least fifty percent (50%) of the test items on the
MCT2 must match the depth-of-knowledge level assigned to that
objective.

The term “lexl,” as it Is used throughout the Language Ars Framework, s
defined as "a segment of spoken or wrtten language available for description or
analysis " For the purposeas of this document, text may include wntien materials,
teacher read or taped passages, visual images, or film

Sixth graders should read accurately instructional level matenals (texts in which
no more than approximately 1 In 10 words are difficult for the reader) with an
appropriate reading rate, (A sixth grader should read between 170 and 195
words per minute by the end of sixth grade. )

Reading rates below 150 minutes might include either oral reading or gilent
reading. Because ordinary speech does not typically exceed 150 words per
minute, rates above 150 minutes should be considered sitent reading rates

While competencies for grades 4 - 8 remain identical, objectives require an
exlension of knowledge and broader, deeper application of skills. A critical
component al each grade level is lext complaxity. Text complexity is indicated
by such elemenis as sophistication of language, contenl, and syntax, As
studenis: move from grade four to grade eight, texis should require a greater
cognitive involvement by the sludent in order for the student lo appreciate and
comprehend the maaning and beauty inherant in language,

In sixth grade, students are presanted with a wide, rich vanely of laxis that are
read lo, listened to, read by, or viewed by studenis and then discussed Sixth
grade sludenls are expactad lo engage aclively in language aclivilies involving
texl as they continue to grow as fluent readers and writers.

Mew language added to objectives or numbered items is printed in bold Tor
gredes 4 - 8

Sixth Grads
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The student will analyze and evaluate vocabulary usage based on
appropriateness for context and purpose (e g., formal and informal
language). (DOK 3)

2. The student will apply strategies and skills to comprehend, respond to,
interpret, or evaluate a variety of texts of increasing lenath, difficulty,
and complexity,

& The student will apply knowledge of fext features, parts of & book, fext
structuras, and ganres to undersfand, gain information fram, intarpral,
respond fto. or analyze lext (DOK 2)

1)

2)

4

4)

Text features - titles. headings, captions; llustrations, graphs, charis,
diagrams, bold-faced print, italics, headings, subheadings,
numberings, caplions, lllustrations, graphs, diagrams, maps, icons,
pull down menus, key word searches, etc.

Parls of a book - lile page, table of contents, glossary, index,
appendix, footnotes, elc,

Text structures - seguential order, description, simple cause and
effect, procedurs, comparalcontrast, order of imponance,
problem/solution, etc.

Genres — Ficlion, nonficlion, poealry, biographies, autobicgraphies,
and plays

b The student will analyze text fo understand. infer, draw conclusions, or
synthesize information. (DOK 2}

1)

2

3)

4)

5)

Idantify and infer the main idea or topic in literary text, literary
nonliction, and informational texl of increasing length and difficulty
citing text-based avidence.

Apply knowledge of transitions and cue woards Lo identify and
sequence events in narrative text inclading text containing flashbacks
and events in non-sequential order

Infer cause and effect based on sequence of events and to
predict cutcomes. _

Synthesize information stated in the text with prior knowledge and
experience to draw valid conclusions with supporting evidence
including text-based evidence.

Predict = logical outcome based upon information stated in a text and
confinm or revise based upon subsequent text

g The sfudent will recogrize or generate an approprigle surmmarny or
paraphrase of the events or ideas in literary text, literary nonfiction, and
infarrmalional text citing lext-based evidencs. (DOK 2)

Sixth Gradd

g4



20006 Mississipnd Languages Ars Framwork-Ravised

The student will compose descriptive texts using sensory details and
vivid language. (DOK 3)

The student will compose narrative lext utilizing effective organization
and vivid word choice containing mulftiple events with specific datails
{DOK 3)

1} Stories or retellings

2} Marrative poams

3) PowerPoint presentalions

4} Plays

5) Biographies and autobiographies
&) Video narralives

The student will compose informational lex! clearly expressing a main
idea with supporting defails, including buf not limited o the following:
texts containing chronciogical order; procedural; cause and effect;
comparison and contrast, order of importance, prablemisciution. (DOK 3)

1) Bepaorts

2) Lellers

3) Functional texts
4) Preseniations
5) Poems

) Essays

The sludent will compose persuasive fext clearly expressing 5 main idea
with stpporting aslads, wtilizing effective word cholce and
organization for a specific purpose and sudience. (DOK 3)

1) Lellers
2) Spesches
3) Advertisement

The studeni will compass fext of 8 varely of modes based on inguiry and
research. (DOK 4)

1) Generate questions,
2} Locate sources (e.g., books, interviews, internel, reference

materals, on-line data bases) and gather relevant informaltion from
multiple sources.

3} Identify and paraphrase imporant information from sources

4) Compare and contrast important findings and select sources
to support central ideas, concepts, and themes.

5} Presenl the results using a varlety of communication
techniques.

Sixth Grada
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T}
8}

9}

Underlining/ltalics (itles of books, movies, plays, and television
shows)

Colons (e.g., time, before lisis introduced by independent clauses
and busness lellers)

Capitalization (e.g., first word in a sentence, proper nouns, days of
the week, months of the year, holidays, titles, initials, the pronoun
.7 first word in greetings and closings of friendly |etters, propar
adjectives)

10) Spell words commaonly found in sixth grade level text
11) Produce legible text.

c. The student will apply knowledge of senfence struciure in composing or
editing to achieve a purpose, (DOK 2)

Sixth Grade

1)

2)

3}
4)

5l

Analyze the slruciure of sentences (e.q,, simple senlences
including those with compound subjects and/or compound
predicates; compound sentences including those with compaound
subjects andior compound predicates; and complex senfences,
including independent and dependent clauses),

Compose simple sentences with compound subjects andlor
compound predicates; compound senlences including those with
compound subjecis andfor compound predicates, and comples
senlences, including independeant and dependent clauses

Avoid sentence fragments, run-on sentences, and comma splices.
Analyze senlences containing descriptive adjectlives, adverbs,
prepositional phrases (functioning as adjectives or adverbs),
apposilive phrases, adjective clauses, and adverb clauses
Compose sentences using descriptive adjectives, adverbs,
preposilional phrases (functioning as adjeclives o adverbs),
appositive phrases, adjective clauses, and adverb clauses.

d3
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SEVENTH GRADE
COURSE DESCRIPTION
Grade 7; one-year course

SEVENTH GRADE

Each m anc d objective assumes the student has rod the

competencies and objectives in sixth grade. New skills and objectives are
bold-faced throughout the K-8 porfion of the document; however, teachers

should review previously taught skills and objectives with a focus on

increasing complexity. The Mississippi Curriculum Test, 2" Edition
(MCT2) for seventh grade is based on the objectives found in the
framework. At least fifty percent (50%) of the test items on the MCT2
must match the depth-of-knowledge level assigned to that objective.

The term "text,” as it is used throughou! the Language Arts Framework, ‘is
definad as "a segment of spoken or wrillen language available for descriplion or
analysis." For the purposes of this document, text may include written materials,
teacher read or taped passages, visual imageas, o film.

Saventh graders should read accurately instruclional level materials (lexis in
which no more than approximalely 1 in 10 words are difficult tor the reader) with
an appropriate reading rate. (A seventh grader should read 195 and 235 words
per minute by the end of seventh grade.)

Reading ratez below 150 minuies might include either oral reading or silent
reading. Because ordinary speech does nol typlcally excesd 150 words per
minute, rates above 150 minutes should be considered silent reading rates.

While compsetencies for grades 4 - 8 remain identical, objectives require an
extension of knowledge and broader, deeper application of skills. A critical
component al each grade level is text complexity. Text complexity is indicated by
such elements as sophistication of language, contenl, and syntax.  As students
move from grade four to grade eight, texis should require a greater cognitive
Imvolvement by the student in grder for the sludent o appreciale and
comprehend the meaning and beauty inherent in language.

In seventh grade, students are presented with a wide, rich vanety of texis which
are read 1o, listenad o, read by, or viewed by stedents and then discussed
Seventh grade students are expected lo engage actively In language activities
Invalving text as they continue o grow as Nuent readers and writers,

Swventh Grade

dd
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g The studenf will analyze and evaluate vocabulary usage based on
appropriafensass for contex! and purpose (e.g., formal and informal
fanguaga). (DOK 3)

2. The student will apply strategies and skills to comprehend, respond to,
interpret, or evaluate a variety of texts of increasing length, difficulty,
and complexity.

a. The student will apply knowledge of text features, parts of a book, fexi
structures, and genres (o Understand, gain information from, inferpret,
raspond to, or analyza text. (DOK 2)

1} Text features - titles, headings, captions, ilustrations, graphs, charts,
diagrams, bold-faced print, italics, headings, subheadings,
numberings, maps, icons, pull down menus, captions, illustrations,
graphs, diagrams, key word searches, elc.

2} Parts of a book - fitle page, table of contents, glossary, index,
appendix, footnotes, eto.

3) Text structures - sequential order, description, simple cause and effect,
procedure, compare/'oontrast, order of importance, problemisolution,
alc.

4} Genres — Fiction, nonfiction, poetry, biographies, autobiographies, and
plays

b. The student will analyze text to infer, justify, draw conglusions,
synthasize, or evaluate information, (DOK 3)

1) Infer the implied main idea from one or more related texts.

2) Justify inferences about main idea by providing supporting
details.

3) Evaluate author's use of sequence for its effect on the text.

4) Infer how the sequence of evenls may have contribuled lo cause and
effect relationships in a lext.

8) Apply knowledge of cause and effect relationships to infer logical
causes and/or effects

6) Synthesize information slaled in one or more texts with prior
knowledge and experience to draw valid conclusions with supporting
evidence including text based-evidence.

7) Predict a logical outcome based upon information stated in a text and
confirm or revise based upon subsequent text.

c. The student will recognize or generate an appropriale summary of

paraphrase of the avanls o ideas in lferary fext, Merary nonfiction, and
informational fext citing fext-based evidence. (DOK 2)

Severtt Grade
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« Share writing with olhers formally and infarmally using a vanely
of meda,

b The student will incorporate descriptive detalls into texts including
but not limited fo narrative, expository, or persuasive ftext (DOK 3)

c. The student will compose narrative text utiizing effechive organization,
fransitions, vivid word choices, and specific supporting delails, and
carifaining multiple events. (DOK 3)

1) Stories or retellings

21 Narralive poems

3) PowerPoint presentations

41 Plays

5) Biographies and aulobiographies
&) Video narralives

d. The student will compose informational lext utilizing topic sentences,
effective organization, transitions, vivid word choices, and specific
supporting details, including but not imited to the following: fexis
canfaining chronological order; procedural) cause and effect; comparison
and conirast; order of imporfance; problem and solution. (DOK 3)

1) Reports

2) Letters (friendly and business)
3) Functional texts

4) Presentations

5) Poems

6) Essays

g, The student will composa parsyasive lext with a clear probilem and
solution, utilizing effective organization, transitions, vivid word choicas,
and specific supporting detalls. (DOK 3)

1) Letters
2} Speeches
3) Advertisemen!s

f The student will compose fexts of a vanely of modes based on inguiry and
research. (DOK 4)

1) Generate questions.:

2) Locale sources (e.q., books, inlerviews, Intermel, reference
materials, on-line dafa bases) and gather relevant infarmation
from multiple sources.

3) Take notes on important information from sources.

Lol Grade
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3

4)
6)

7
8}

9)

Commas (e.g., dales; senes; addresses; greetings and closings
of letlers; quotations; introductory prepositional phrases;
appositives; interrupters including parenthetical expressions;
nonessantial appositive phrases, introductory clauses, and
nonessential clauses)

Apaostrophes (possessives; conlractions)

Semicolons {(compound senlences, with conjunctive adverbs)
Cluotation marks (e.g., quolabons, Uites of ppems, titles of
zongs, tilles of short stories, lifles of chapters, lilles of magazine
arficles)

Underining/ltalice (fities of books, movies, plays, and lelevision
shows)

Colons {e.g., ime, before lists Introduced by independent
clauses, business latters)

Capitalization (e.g., first word in a senlence, proper nouns, days
of the week, months of the year, holidays, titles, initials, the
pronoun °1," first word in salutations and closings of friendly
letiers and business letters, proper adjectives)

10) Spell words commanly found in seventh grade level lext
111 Produce legible text

c. The student will apply knowledge of sentence sfructure in composing or
edifing to achieve a purpose. (DOK 2)

Seventh Grads

1)

2)

3)

4]

o)

Analyze the structure of sentences (.0, simple senlances
including those with compound subjects and/or compound
predicates, compound sentences including those with
compound subjects andlor compound predicates; complex
sentences, including independant and dependent clauses; and
compound-complex sentences).

Compose simple senlences with compound subjects and/or
compound predicates; compound sentences including thoze
with compound subjects andfor compound predicates,; complex
senlences, including independent and dependent clauses; and
compound-complex sentences

Avoid sentence fragments, run-on sentences, and comma
splices

Analyze sentences containing descriptive adjectives, adverbs,
prapgositional phrases (functioning as adjectives or adverbs),
appositive phrases, adjective clauses, adverb clauses and noun
clauses

Compose sentences using descriptive adjectives, adverbs,
prepositional phrases (funclioning as adjeclives or adverbs),
appositive phrases, adjective clauses, adverb clauses, and
noun clauses.
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EIGHTH GRADE
COURSE DESCRIPTION
Grade B; one-year course

EIGHTH GRADE
Each competency and objective assumes the student has mastered the

compatencies and obj ves | eventh ara k )
g[g bold-faced 'Ihrnughﬂut the K-8 E-D-l"tlﬂn of the dncum&nt, however,

on increasing cnmgle:utg The Misslsstppi l:urriculum Tast 2"' Edutuun
(MCT2) for eighth grade is based on the objectives found in the
framework. At least fifty percent (50%) of the test items on the MCT2
must match the depth-of-knowledge level assigned to that objective.

The term “text” as it s used throughout the Language Ars Framework, 15
defined as “a segmenl of spoken or wrilten language available for description or
analysis.” For tha purposes of this document, texl rray include written materials,
teacher read or taped passages, visual images, or film.

Eighth graders should read accuratety instructional level materials {texts in which
ng more than approximately 1 in 10 words are difficult for the reader) with an
appropriate reading rate. {(An eighth grader should read between 235 and 240
words per minute by the end of eighth grade.)

Reading rates below 150 minutes might include either oral reading or silent
reading. Because ordinary speech does not lypically exceed 150 words per
minute, rates above 150 minutes should be considered silent reading rates

While competencies for grades 4 - B remain Identical, objectives require an
extension of knowledge and broader, desper application of skills. A critical
component at each grade level s text complaxity. Text complexity s Indicated by
such elements as sophistication of language, content, and syntax. As students
move from grade four fo grade eight, texts sheould require a greater cognilive
invalvament by the student in order for the student to sppreciate and
comprehend the meaning and beauty inherent in language.

In edghth grade, students are presented with a wide, nch varnety of lexis thal sre
read lo, lislened fo, read by, or viewed by students and then discussed. Eighth
grade students are expected o engage actively in lEnguage activities invalving
lext as they continue to grow as fiuent readers and writers.

MNew language added to objeclives or numbered items is printed in bold for
grades 4 — B

Eighth Grade
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g. The student will analyze and evaluate vocabulary usage based on
appropriatenass for context and purpase (e.q., formal and informal
languagel. (DOK 3)

2. The student will apply strategies and skills to comprehend, respond to,
interpret, or evaluate a variety of texts of increasing length, difficulty,
and complexity.

g The student will apply knowledge of fext featuras. pards of a book, lext
structures, and genres fo understand, gain information from, respond to,
analyze, compare, synthesize, or evaluate texts (DOK 2)

1) Text features - titles, headings, captions, illustrations, graphs, charts,
diagrams, bold-faced print, italics. headings, subheadings,
numberings, captions, illustrations, graphs, diagrams, maps, icons, pull
down menus, key word searches, elc

2) Parts of a book - fitla page, lable of conlents, glossary, index,
appendix, fooinoles, eto.

3) Textstructures - sequential order, descriplion, simple cause and effect,
procedure, compare‘contrast, order of impartance, problemfsolution,
=

4) Genres - Fiction, nonfiction, poetry, biographies, aulobiographies, and
plays

b The student will infer, fustify, evaluale, draw conclusions, predict
outcomes, synthesize, and evaluate information, (DOK 3)

1) Infer the implied main [dea from one or more related texts.

2) Justify inferences about main idea by providing supporting details

1) Evaluate author's use of sequence for its effect on the texl.

4) Infer how the sequence of avents may have conlributed 1o cause and
effect relationships in-a lext.

5) Apply knowledge of cause and effect relationships to infer logical
causes and/or effects

6) Synthesize information stated in one or more texts with prior
knowledge and experience to draw valid conclusions with supporting
avidence Including text based-evidence.

7} Predict a logical outcome based upon information stated ina text and
confirm or revise based upon subsequent text

¢ The student will evaluate or revise a summary or paraphrase of the
evants or ideas in one or mare literary texis, literary nonfiction and
informational texis of increasing length and difficully citing text-based
evidence, {DOK 3)

Elghth Grads
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4} Editing

« Edil'proofread drafls 1o ensure standard usage, mechanics,
spelling, and varied sentence struciure.

5) Publishing/Sharing

s Share wriling with others formally and informally using a varaly
of media.

b. The student will incarporate descriptive details info lexts including, but not
limited o, narrafive, expository, or persuasive. (DOK 3)

c. The student will compose narmative text ufilizing effective orgamization,
transilions, vivid ward choices and specific supporting defails, and
contaimng multiple events with a clear problem and solution. (DOK 3)

1} Stories or retellings

21 Narrativa poems

3) PowerPoint presentations

4} Piays

5} Biographies and autobiographies
6} Video narratives

d. The student will compose informational text utilizing fopic sentences,
effective organizalion, iransitions, vivid word choices, and specific
supporiing details, including but not limited to the following: lexis
containing chranalogical order, procedurall cause and affect, comparison
and contrast; order of Importance; problem and solution. (DOK 3)

1) Reporis

2) Letters (friendly and business)
3) Functional texis

4) Presentations

5) Foems

G) Essays

g The Student will compose parsuasive fext with a clear problem and
salution ulilizing effective organization, transitions, vivid word cholces, and

apecific supporting detalls. (DOK 3)
1) Letlers

2) Speeches
31 Advertisements

Eighth Grade
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11} dentify and use infinitives/infinitive phrases (as nouns,

adjectives, and adverbs), gerunds/gerund phrases (as nouns),
and participles/participial phrases (as adjectives).

b. The student will apply Standard English mechanics fo compase or edit.
(DOK 1)

1)
2)

3)

4}
B)
7}
i)

8

End punctuation {e.g., period, queslion mark, exclamation point)
Periods in common abbreviations (e.q., titles of address, days of
the week, months of the vear)

Commas (e.g., dales; series; addresses; grestings and closings of
letters; quolations, introductary prepositional phrases; nonessential
appositiva phrases, interrupters including parenthetical
expressions; infroductory clauses; nonessential clauses)
Apostrophes (possessives; contractions)

Semicolons (compound senlences; with conjunctive advarbs)
Quolation marks (e.g., quotations, titles of poems, titles of songs,
liles of short stories, titkes of chapters, titles of magazine articles)
Underlining/italics (titles of books, movies, plays, and television
shows )

Colons (e.g., time, before lists introduced by independent clauses,
bBusiness letiers)

Capitalization {e.g., first word in a sentence, proper nouns, days of
the week. months of the year, holidays, titles, initials, the pronoun
1, first word in salutations and closings of friendly letters and
business letters, proper adjectives)

10} Spell words commaonly found in eighth grade level lexl,
11) Produce legible text.

& The student will apply knowledge of sentence strucfure in compaosing or
editing to achieve a purpose. (DOK 2)

I

3}
4)

Eighth Grad

Analyze the structure of sentencas (e.g., simple sentences
including those with compound subjects and/or compound
predicates, compound senfences including those with compound
subjects and/or compound predicates; complex sentences including
independent and depandent clauses; and compound-complesx
senlences).

Compase simple sentences including thase with compound
subjects and/or compound predicates; compound sentences
including those with compound subjects andlor compound
predicates; complex sentences, including independent and
dependen! clauses, and compound-complex senlences.

Avoid sentence fragments, run-on sentences, and comma splices.
Analyze sentences containing descnptive adjectives, adverbs,
prepositional phrases (functioning as adjectives or adverbs),
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NINTH GRADE
COURSE DESCRIPTION
Grade 9; one-year course

While competencies for grades 9-12 remain identical, objectives require an extension of
knowledge and broader, deeper application of skills, A critical componenl al each grade
level is appropriate text complexity. This complexity is indicated by such elements as
sophistication of language, confent, and syntax.  As sludents move from grade 9 lo
grade 12, texits should require a grealer cognitive involvement for the student to
appreciate and comprehend the Iteral aspects. along with figurative subtieties and
nuances

The student will read accurately instructional level materials (texts in which no more
than approximately 1 in 10 words are difficult to the reader) with an appropriate reading
rate. {The high school student should read minimally 250 words per minute),

Reading rates below 150 minutes might include either oral reading or silent reading
Because ordinary speech does not typically exceed 150 words per minule, rates above
150 minutes should be considered silent reading rales

Competencies and Objectives
Each competency and objective assumes the student has mastered the

competencies and gctives in grades K — 8.

With a high-stakes graduation exit exam required of grade 10 students, the
Mississippi Language Arts high school framework committee purposefully has
designed similar objectives in grades 9 and 10.

ltems on the English Il (grade 10) Multiple-choice Subject Area Test will assess
student mastery of objectives from both grades 9 and 10.

1. The student will develop and apply expansive knowledge of words and word
meanings to communicate.

a. The student will analyze the relationships of pairs of words in analogical
statements (e .g., synonyms and antonyms) and infer word meanings from these
relationships. (DOK 2)

b. The student will analyze figurative language (e.g., metaphor, simile, hyperbole,
personificalion, oxymoran, idiom, etc.) in multiple fexis fo evaluate the effect on
seffing, tone, themes, and mood. (DOK 3)

c. The studant will analyze word choice and diction, including formal and . informal
langage, to determine the author's purpose. (DOK 3)

Mirdh Grade
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2) Informational Texts
-Exposition, argumentation (eg., language, painl of view, siruclure,
irony, symbelism, allusion, figurative language, imagery, language/ward
choice, elo )

I The studen! will dishinguish fact from opinion in different media. (DOK 2)

1) TV ads

21 Billboards

3) Essays

4) Literary non-fictlon
5) TV commentary

g The student will apply understanding of electronic text fealures o gain
iformation or resegrech a lopic using eleclronic hbraries (e.g., MAGNOLIA).
(DOK 2)

3. The student will produce, analyze, and evaluate effective communication.

a. The student will ulilize, analyze, or evaluate the composing process fe.g.
planring, drafting, revising, editing, publishing). (DOK 3}

1) Planning:
« [Determine audience
Determine purposea
Generate ideas
Address promplilopic
Crganize ideas
«  Compose a clearly staled thasis
2) Drafting:
«  Formulate Inlroduction, body, and conclusion
« Create paragraphs {minimally five paragraphs)
« LUise various senlence struclures
= |Ise paraphrasing for reporls and documented lext
3) Revising:
« Revise for clarity and coherence [consistent point of view {first person,
thire person), lone, ransition, elc.]
« Add and delete information and details (for audience, for purposa, for
unity, ele,)
« LUse precise language (appropriate vocabulary, concise wording, action
verbs, sensory details, colorful modifiers, ste))
« LUse available resources (reference materials; technology, ete.)
4) Editing:
« Proofread lo correc errors
« Apply tools to judge quality {rubnc. checklist, feedback, etc.)
5) Bublishing:
« Proofread final text

Ninlh Grode
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¢. The student will manipulate senfence shructure fo achieve a purpose such as
clanfication, definition, or emphasis in composing or editing (DOK 2)

1) Parallel structure of senlences
i) LIsing paricipial and infinitive phrazes and adverb and adjective
clauses as modiliers, noun clauses as subjects, direct and indirect
objecls, predicate nominatives, or objects of the preposition;
il} Fresenting tems in compound subjects and verbs, ilems in &
series, and items juxtaposed for emphasis.
21 Avoiding misplaced modifiers 1o ensure clarily
3) Using subordination to express the refationship between two unequal
ideas wilhin a single sentence.

Mivh Grade
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TENTH GRADE
COURSE DESCRIPTION
Grade 10; one-year coursa

While compelencies for grades 8-12 remain identical, objeclives require an extension of
wnowledge and broader, deeper application of skills, A critical componen! al each grade
level is appropriate text complexily. This compiexity is indicated by such elemenis as
sophistication of language, content, and syntax. As studenis move from grade

9 to grade 12, 1exis should require a greater cognifive involvemaent for the student to
appreciate and comprenend the literal aspects, along with figurative subtleties and
NUENCes.

The student will read accurately instructional level materials (texis in which no mora
than approximately 1 in 10 words are difficult to the reader) with an appropriate reading
rale. {The high school sludenl should read minimally 250 words per minule).

Reading rates below 150 minutes might include either oral reading or silent reading
Because ardinary speech does not typically exceed 150 words per minute, rates above
150 minules should be considered sifent reading rales,

Competencies and Objectives

Each competency and objective assumes the student has mastered the
competencies and objectives in grades K - 9.

With a high-stakes graduation exit exam required of grade 10 students, the
Mississippi Language Arts high school framework committee purposefully has
designed similar objectives in grades 9 and 10.

Items on the English Il {grade 10) Multiple-choice Subject Area Test will assess
student mastery of objectives from both grades 9 and 10,

1. The student will develop and apply expansive knowledge of words and
word meanings to communicate,

a. The student will analyze the relationships of pafrs of words in analogical
statements (e.g., synonyms and anfonyms) and infer word meanings from these
relalionships. (DOK 2)

b, The student will analyze author's (or authors)' uses of figurative language (2.9,
metaphor, simile, hyparbola, perscnification, oxymaoron, idiom, afc ) in multiple
texts in the creation of setfing, fone, atmosphere, characlterization, and mood
(DOK 3}

g The student will analyze word choice and diclion, ncluding formal and informal
language, to determine the author's purpose, (DOK 3)

Tanth Grave
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2) Informational Texts
-Exposition, argumentation (&g, language, point of view, slruclure,
irony, symbaolism, aliusion, figurafive language, imagery, language/word
cholce, elc.)

f. The student will distinguish fact from opinion in different media. (DOK 2)

1) TV ads

2] Billboards

3) Essays

4] Literary non-fction
5) TV ecommentary

6) Editorials

7)1 Poltical speeches
8) Letters to the Editor

g The studer! will apply understanding of electronic lext fealures o gain
fnfarmation or research a fopic using elecironic libraries (e.g., MAGNOLIA) to
produce or present a summary of findings from multiple sources. (DOK 3)

3. The student will produce, analyze, and evaluate effective communication.

a The student will ulilize, analyze, or evaluate the composing process (eg.
planning, drafting, revising, edifing, publishing). (DOK 3)

1) Planning:
«  Datermine audience

Celermine purposs
Generate ideas
Address promptitopic
Organize ideas
Compose a clearly stated thesis
Z) Rrafting,
« Formulate introduction, body, and conclusion
» Create paragraphs (minimally five paragraphs)
« Use vanous sentence struciures
Llse paraphrasing lor reporls and doourmented text
3) Revising:
«  Revisse [or clarity and coherence [consistent point of view (first person,
third parson), lone, transition, etc.]
« Add and delete information and details {for audience, lor purpose, for
unity )
= Use precise language (appropriate vocabulary, concise wording, action
verbs, sensory detalls, colorful modifiess, elc)

Tanth Grade
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1) Capitalize regions of countries
2) Semicolons to separate items in a senes when items include commas
3) Commas to avoid misreading

4) Coordinale adjeclives
5) Singie quoiation marks to identify quotes-within-guotes

c. The sfudent will manipulate sentence struclure to achieve a purpose such as
ciarification. defimtion, or emphasis in composing or edifing, (DOK 2)

1) Parallet structure of senlences
i.} Uzing participial and infinitive phrases and adverb and adjective
clauses as modifiers; noun clauses as subjects, direct and indirect
objects, predicate nominatives, or objecis of the praposition,
ii.} Presenting items In compound subjecls and verbs, ltems In a series,
and items juxtaposed for emphasis
2} Avoiding misplaced modifiers o ensure clanty
3} Using subordination o express the relationship between two unegual
ideas within 2 single sentence.

Temth Grade
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ELEVENTH GRADE
COURSE DESCRIPTION
Grade 11; one-year course

While competencies for grades 9-12 remain identical, objectives require an extension of
knowladge and broader, deeper apolication of skills. A crilical componenl al each grade
level is appropriate text complexity. This complexity s indicated by such elements as
sophislicalion of language, content, and syntax. As sludents move from grade 9 1o
grade 12, texts should require a grealer cognitive involvement for the student to
appreciale and comprehend the literal aspects, slong with figurative subtieties snd
nuancas

The student will read acourately instructional level matenals (texts in which no maore
than approximately 1 in 10 words are difficult to the reader) with an appropriate reading
rate. (The high school student should read minimally 250 words per minute).

Reading rates below 150 minutes might include either oral reading or sifent reading
Because ordinary speech does not typically exceed 150 words per minute, rates above
150 minutes shoukd be considered silent reading rates

Competencles and Objectives

Each competency and objective assumes the student has mastered the
competencies and objectives in grades K - 10.

Although the competencies and objectives for grades 11 and 12 are very similar,
subtle differences do exist; therefore, teachers should pay careful attention to the
differences between the objectives for the two grades.

1. The student will develop and apply expansive knowledge of words and word
meanings to communicate.

a, The student will analyze the effect of the relalionshipns betweean and/or among
words to infer the author's purpose. (DOK 3)

b. The student will examine the author's (or authors) use (or uses] of figurative
fanguage (e.q.. metaphor, simile, hyperbale, personification, oxymoron, idiom,
etc.) in multiple texts to analyze its effect on theme. (DOK 3)

c. The student will analyze althor's (or abthors]} vse {or uses) of word choiceg and
diction in rmultiple texts as stylistic devices and/or the author's (or authors') use
for tsas) of formmal and informal language in mulliple fexts to deferming author s
purpose {or authors' purposes). (DOK 3)

d. The student will analyze text fo determine how the author's {or authors’) use. of
connofalive wards reveals and/ or affects the purpose of the text. (DOK 3)

Eleverity Grada
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g The student will apply understanding of fext and electronic fext festures lo
assess the valigity and to defermine the appropriatenass of sources (e.g.,
MAGNOLIA). (DOK 3)

3. The student will produce, analyze, or evaluate effective communication.

a. The student will ufiize, analyze, or evaluste the composing process (e.g.,
planning, drafting, revising, editing, publishing). (DOK 3)

1) Blanning:
Determine audience
Delermine purpose
Generale ideas
Address promptiopic
Organize (deas
Compose a clearly staled thesis
2) Drafting;
« Formulate introduclion, body, and condusion
= Create paragraphs
« Use vanous sentence struciures
« Use paraphrasing for reports and documented papers
3) Revising:
« Revise for clarity and coherence [consistent point of view (first person,
third person), lone, lransition, alc ]
« Add and delete information and details {for audience, for purpose, for
unity)
= Use precise language (e.g., appropriate vocabulary, concise wording,
aclion verbs, sensory delails, colorful madifiers, ele.)
+« Use available rezources (reference materiats, fechnology, 8ic,)
4) Editing:
« Proofread to correct errors
« Apply tools o judge quality (e.q., rubric, checklist, feedback, 8ic.)
5} Publishing:
=  Proofread final document
« Prepare final document (e.q., PowerPoint. paper, poster, display, oral
presantation, wriling portfolio, personal joumal, classroom wall, et )

b. The student will produce a personal composition In the narralive mode, (DOK 3}

o, The sfudent will compose responses (o literature in the informative mode clearly
exprassing a main idea thoroughly developad by relevan! supporling detaifs,
which are well elaboraled and sufficient in number. (DOK 3)

d. The student will compose formal persuasive fexts, providing evidence as suppori
{DOK 3)

g. The student will compose documented fexts (e.qg., MLA, APA), (DOK 2)

Eievernit Grade

1



20006 Mizwssppy Language Ants Framework-Aevised

TWELFTH GRADE
COURSE DESCRIPTION
Grade 12; one-year course

YWhile competencies for grades 9-12 remain identical, objectives require an exlension ol
knowledge and broader, deeper application of skills. A critical component at each grade
leved = appropriate lext complexity, Thes complexity is indicated by such elements as
sophistication of language, content, and syntax. As sludents move from grade 2 o
grade 12, lexts should require 8 grealer cognitive involvement for the student lo
appreciate and comprehend the literal aspecis, along wilh figurative subtielies and
nugnces

The studerit will read accurately instructional level materials (texts in which no more
than approximately 1 in 10 words are difficull to the reader) with an appropriale reading
rale. (The high school student should read minimally 250 words per minute ).

Reading rates below 150 minutes might include either oral reading or silent reading.
Because ordinary speech does nol typically exceed 150 words per minule, rates above
150 minutes should be considered silent reading rates.

Competencies and Objectives

Each competency and objective assumes the student has mastered the
competencies and objectives in grades K - 11,

Although the competencies and objectives for grades 11 and 12 are very similar,
subtle differences do exist; therefore, teachers should pay careful attention to the
differences between the objectives for the two grades.

1. The student will develop and apply expansive knowledge of words and word
meanings to communicate.

& The sfudent as reader will criigue the suthor'’s choice and placement of words
{dictian and styla) inan analysis of the reader’s response fo the lex!. (DOK 3)

b. The student will contrast the author's {or authors) use (or uses) of figurative
fanguage (e.g., metaphors, similes, hyperboles, personificelion, oxymaoron,
idioms, efc.) in multiple fexts lo evaluate the aulhor's (or authors]) siyle (or
siyles). (DOK 3)

¢. The student will compare and confrast authors’ uses of word choice and diction
as shylishic devices, (DOK 3)

d. The student will analyze tsxiis) o determing how the author's {or awthors') uss of

connotative words reveals and/or affects the purpose of the texi(s) in relation fo
the historical period that the text(s) addresses. (DOK 3)

Twralith Grade
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g. Tha studant will use efecironic text features fo gain information or research a
fopic, mitegrating mulfiple sources to synthestze information. (DOK 4)

3. The student will produce. analyze, or evaluate effective communication.

Objectives:
g The student will produce, analyze, or evaluale the composing process (e.g.,
planning, drafting, revising, aditing, publishing) (DOK 3}

1) Planning;

« Determine audience
Determine purpose
Gienerale ideas
Address promptiopic
Crganize ideas
Compose a clearly stated thasis
21 Drafiing:
» Formulate introduction, body, and conclusion
« Creale paragraphs
« LUse various sentance structures
» Use paraphrasing for reporis and documented papers
3) Revising.
« Revise lor clanty and coherence [consistent point of view (first person,
third person), tone, transition, elc.]
« Add and delele informalion and details (lor audience, lor purpose, for
Lty
« Use precise language (e.g., appropnale vocabulary, concise wording,
aclion verbs, sensory details, colorful modifiers, eic.)
« Useavailable resources (e.q., reference materials, lechnology, etc.)
4) Editing;
« Proofread lo correcl errors
« Apply tools to judge quality (e.g., rubric, checklisi, feedback, etc.)
) Publishing:
+ Proofread fimal documeant
« Prepare final documenl (e.g., PowerPoint, paper, poster, display, oral
prasentation, writing portfolio, personal joumnal, classroom wall, eic))

= & & @& =

b, The student will produce a reflective compasifion in the narrative mode. (DOK 3)

¢, The student will compaose rasponses to literature in the informathve mode clearly
expressing 8 main idea thoroughly developed by relevant supporting deiails,
which are well elaborafed and sufficlent in number. (DOK 3)

d. The student will compose formal persuasive texts, providing evidence as support
({DOK 3)

Fedfih Grade
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ACCELERATED ENGLISH
COURSE DESCRIPTION
Grades 9-12; One Year Course

Dhiatricts wishing o offer Accaleraled English in any of the grades 8-12 should follow he
curriculum for the grade lavel as described in this Framework. Tha main distinguishing
[ealure belween, for example, Acceleraled MNinth Grade English and HMinth Grade
English is that the accelerated course will require much more fiterature 1o be read with
an emphasis on breadth and depth, and writing to be produced with more complexity
and sophistication. Students will e expecled 1o perform at an even more demanding
level because of the accelerated nature of the course. Thoughtful discussion and critical
analysis should accompany the reading and writing, Students should develop a
sharpened sensitivity to vocabulary, syntax, and prese style - all of which complemeant
thelr knowledge of literature and the power of axpression,

Hadlves, Grades 7-12

T
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and ravise their work. This process s the essenoe of the first-year writing course, and
should be emphasized in the AP English Language and Composition course, For
example, students can write essays that proceed through several stages or drafts, with
revision alded by leacher and peers. Although these extended, revised essays cannol
be part of the AP examination, the writing axparience may help make sludents mare
sall-aware and llexible writers and thus may help their performance on the exam ifsell”

Cletlves, Srades 7-12

g
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farm of & reading journal. Writing 1o explain a literary work involves analysis and
interpretation, and may include writing brief focused analyses on aspects of language
and structure. Writing to evaluate a literary work involves making and explaining
judgmants about its artistry and explonng its underlying social and cullural values
through analysis, interpretation, and argument.

Writing should be an integral part of the AP English Literature and Composition course,
for the AP Examination is weighted loward studenl writing aboul literature, Wriling
assignments should focus on the critical analysis of literature and should include
expasilory, analytical, and argumentative essays. Although critical analysis should make
up the bulk of student writing for the course, well-consiructed creative writing
assignments may help studenis see fraom the inside how literature is written. The goal of
both types of writing assignments 1s to increase students’ ability to explain clearly,
cogently, even elegantly, what they understand aboul literary works and why they
interpret them as they do.

Witing instruction should include attention to developing and organizing ideas in clear,
coherenl, and persuasive language; a study of the elements of style; and attention to
precision and comectness as necessary. Throughout the course, emphasis should be
placed on helping studenis develop stylistic maturity, which, for AP English, |s
characterized by the following:
«  Wide-ranging vocabulary used with denolative accuracy and connotative
resourcelulness
« A variety of sentence structures, including appropriale use of subordinate and
coordinale constructions
» A logical organization, enhanced by specific technigues of coherence such as
repslition, transitions, and emphasis
A batance of generalization with specific llustrative detajl
An effective use of rhetonc, including controlling tone, maintaining a consistent
vonce, and achieving emphasis through paralielism and anlithesis

It s importanl lo distingulsh among the different kinds of writing produced in an AP
English Literature and Composition coursa. Any college-level course in which serious
literature |s read and studied should include numerous opportunities for students o
write, Some of this writing should be informal and exploratory, allowing students o
discover whal they think in the process of writing about their reading. Some of the
course writing should involve research, perhaps negobaling differing critical
parspectives. Much writing should involve extended discourse in which students can
devalop an argument or present an analysis at length. In addition, somea wriling
assignments should encourage students to write effectively under the time constraints
they encounter on essay examinations in college courses in many disciplines, including
English,

Electives, Grades -12
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THE AMERICAN NOVEL
COURSE DESCRIPTION
One Semester Elective

The American Movel course |5 an examinalion of literary works thal have contrbulead
significantly to the culture-and literary heritage of the United Slates. In this course,
sludents will read a variety of influential works representing the late 1700% (o the
present to gain a sense of the evolution and current direction of the American novel,
The course allows students to analyze, evaluate, and interprel lileralure by considering
such infiuences as other literature, economics, politics, and aspects of culture including
the arts and entertainment

The course may be organized thematically or chronologically. Excerpts or entire novels
may be read o show the scope and vanely of the Amercan novel, but It is
recommended thal at least three entire novels be read during this course although more
are strongly encouraged

COMPETENCIES and Suggested Objective:

1. The student will student will analyze (e.g. interpret, compare, contrast,
evaluate, etc.) literary elements in multiple American novels to include:
Romanticism, Transcendentalism, Realism, Naturalism, and Modernism.

« MNovels - character, setting, plot, conflict, theme, mood, tone, point of view,
allusion, Aigurative language, irony, symbolizm, Imagery, languagstword
choice. foreshadowing, flashback, efc

2. The student will compose responses to literature, position papers, and
expository essays, clearly expressing a main idea thoroughly developed by
relevant supporting details, which are well elaborated and sufficient in
number.

Eigtlives, Grades 7-12
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Acquire and use broadcast terminclogy for appropriate situations and
pUrpoOsSes.

Express new concepts and words in verbal and written form in all video/audio
produchion siluations.

Demonstrate continuous progress toward recognizing and creating various
kinds of camera shots used in video production.

Create standardized camera shots, such as long shots, medium shots, close-
ups, bust shots, and over-the-shoulder shois,
Diemonstrale the concepts of headroom, noseroem, and leadroom.

Write quality scripls for a variety of audiences and video/radio production
purposes through planning, writing, revising, and editing.

Use short, simple, conversational narration that employs proper usage of
Standard English,

Identify people by titte and full name:

Develop a conversalional easy-lo-understand slyle

Demonsirate skills in specialized writing, such as features and hard news stories.
Distinguish betwesn newspaper/magazine wriling and broadeast wriling (writing
to be read ve writing to be heard),

Develop advanced editing skills.

Speak coherently, verbally as well as non-verbally, in order to express
ideas and opinions for a variety of purposes and audiences.

Use Standard English orally in live and taped presentabions of video/audio
soripls

Show increased proficiency in self and peer evaluation of presentation skills such
as volce guality, articukation, body language, and stage presence

Plan and produce a video project which reflects increasing proficiency in
storyboarding, shooting video footage, editing video footage, writing a
script, and using audio mixer for audio dubbing technigues and graphie
design specific to audience and purpose.

Use planning skills, such as presenting and discussing project information and
formal, brainstorming, researching, and storyboarding.

. Demonstrate continuous progress toward recognizing and creating various kinds

of camera shots used in video production.

Seiect creative shots and inferesting sound bites,

Edil raw foniage into a meaningful sequence of evenls thal complements the
spokan narration,

. Use audio insert editing to produce sound tracks for video.

Compose graphics and special effects for video project,
identify steps in planning a video project,

Electives, Grades 7-12

a5



2B Mississony Language Arls Framawork -Rovsed

10.Understand the role of electronic publishing, Electronic News Gathering
(ENG]), and other uses of technology in the communications media.

a Devaelop skills in desktop publishing and other communications technaologies,
such @s video or audio production.

Electives, Grages 7-12

&7



2006 Mississine Language Ars Framework-Havised

g, The student will apply knowiedge of lext features, parts of a book, and text
structures to understand, gain informalion from, respond to, analyze,
compare, synthesize, or evaluale lexts

B, The student will infer, jushly, evaluate, draw conclusions, predict outocomes,
synthesize, and evalualte informahon,

Infar the implied main (dea from one or more refated texts,

Justify inferences aboul main idea by providing supporting details

Evaluate author's use of sequence for its effect on the text.

Infer how the sequence of events may have confributed to cause and

effect relationships in a lext,

« Apply Knowledge of cause and effact relationships to infer logical causes
andfor effects

= Synthesize informabion stated in one or more texts with prior knowledge
and experience (o draw valid conciusions with supporting evidence
including text based-evidence.

» Predict a logical outcome based upon information stated in a text and

canfirm or revise based upon subsequent lexl

c. The student will evaluate or revise a summanzalion or paraphrasing of the
events or ideas in ane or mare fterary texts, iterary nonficlion and
informational lexts of increasing length and difficulty citing fexi-based
evidence,

d. The student will respond to, interprel, compare, chtigue, o evallate
fncreasingly complex erary taxt, literary nonfiction, and informalicnal fext
citing text-based evidence,

= Slory Elements {e.g., setling, characters, character traits, plot, resolution,
point of view),

« Tex! structures (e.g.. description, sequential order, procedural,
causedeffect, compare/contrast, order of importance),

« Lilerary davices (e.q., imagery, exagoaraltion, dialogus, irony, sarcasm),

s«  Sound devices (e.g., rhyme, rhythm, alliteration, onomatopoeia,
assonance), and

=  Author's purpose {e.g . Inform, entertain, persuade).

e. Cvaluate the author's use of facls, opinions, or tools of persuasion to

determing author's purpose and considar the affect of persuasive text on the
intended audience.

Elechves, Grades 7-12
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b The student will infer, justify, evaluale, draw conclusions, predict
outcomes, synthesize, and evaluate informalion.

Infer the implied main idea from one or more related texts.

Justify inferences about main idea by providing supporting details,

Evaluate author's use of sequence lor ils effect on the ex]

Infer how the sequence of events may have contributed to cause and

effect relationships in a text

=  Apply knowledge of cause and effect relationships to infer logical
causes andior effects

» Synthesize information stated in one or more texts with pricr
knowledge and experience to draw valid conclusions with supporting
evidence including text based-evidence,

« Predict a logical outcome based upon information stated in a text and

confirm or revise based upon subsequent lexi

® = & =

. The student will evalliate or revise a summarizalion or paraphrasing of the
events or ideas in one or maore literary texts, literary nanfiction and
informalional texis of increasing length and difficulty citing lext-based
evidence

d. The student will respond to, interpret, compare, crifigue, or evaluate
increasingly complex literary tex!, fterary nanfiction, and informational fext
citing text-based evidence.

» Story Elements [e.g., sething, characters, character traits, plot,
resolufion, paint of viaw),

o  Textstructures (e.q., description, sequential order, procedural,
cause/effect, compare/contrast, order of imporiance),

« Literary devices (e.q., imagery, exaggeration, dialogue, irony,
sarcasm},

« Sound devices (e.q., rhyme, rhythm, alliteration, onomatoposia,
assonance), and

= Author's purpose (e.g., inform, enteriain, persuade).

& Evaluate the author's use of facts, opimens, or tools of persuasion to

delermine author's purpose and consider the effect of persuasive text on
the miended audience.

Electives, Grades 7-12
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Publishing.
s Proofread final tex!

s Prepare final tex! (PowerPomn!, paper, paster, display, oral presantation,
writing portfolio, personal journal, classroom wall, aic. )

2. The student will use Standard English grammar, mechanics, and sentence
structure to communicate.

Eloctives, Grades =12
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2. The student will use Standard English grammar, mechanics, and sentence
structure to communicate.

Electves Grades 712
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DEBATE |
COURSE DESCRIPTION
Grades 9-12: One Semester or One Year Elective

The Debate | course, a one-semesler course for ane-half Carmegie unil credil or 3 wo-
semeslter course for one credil, builds important communication skilts that will enhance
all aspects of the individual's life. This course provides instruction in how fo. acguire,
analyze, and evaluate information in order to organize effective arguments, and il
provides practice in making those arguments. Skill in debate helps the individual to think
logically, clearly, and quickly; and it makes a student able 1o dentify Mawed reasoning
and argue persuasively. It also contributes o the student's understanding of himself and
his confidence in his own ability 1o analyze issues, This oral communication course Is
designed to help a student see himself as a whole person with a proper understanding
of himsaif as a communicalor as both a source and a recedver

COMPETENCIES and Suggested Objectives:
1. Develop proficient speaking skills.

a Practice both prepared and axtemparaneous deliveny,
b. Expand personal vocabulary.

2. Develop listening skills.

a. |dentify the main points of an opponent’s speech.
b Recognize fallacies when used in an opponent’s speech

3. Gain self-confidence and self-esteem as a result of participating in debate.
a. Recognize the conlrbution thal skill in debate provides for the adull world.
4. Use human-relations skills when communicating with different audiences.
a, kentify the components underlying the communicalion process.
b. Conftrol and guide the concentration of the audience upon the message produced
by thie speaker,
¢. Analyze an audience and adapt speaking to the situation

5. Understand the role of nonverbal communication.

a. |dentify nonverbal barriers to communication.
b, Acquire, interprel, and evaluate nonverbal messages.

6. Research, analyze, and compile data to prepare and deliver effective
speeches.

a. Apply affective research skills 1o find the besl avaiiable informalion,
b. Critically analyze factual material toward resolving conflict

Eleclives, Gragdes 7-12
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DEBATE Il
COURSE DESCRIPTION
Grades 10-12;: One Semester or One Year Elective

Debate |l, a one-semester course for one-half Carnegie unit credit or a two-semesier
course for one credil, bullds important communication skills thal will enhance all aspecls
of the individual's life. This course provides instruction in how to acquire, analyze, and
evaluale Information in order 1o organize affective arguments, and il provides praclice In
making those arguments. Skill in debate helps the indivdual to think logically, cearly,
and guickly, and it makes 3 student able to identify flawed reasoning and argue
persuasively. It also contrbutes to the student’s understanding of himsell and his
confidence in his own abiity 1o analyze Issues. This oral communication course s
designed to halp a student ses himsalf as a whaole person with a proper understanding
of himself as & communicator as both a source and a receiver,

COMPETENCIES and Suggested Objectives:

1. Develop proficient speaking skiils.

Practice extemporaneous delivery without note cards,
Fractice polished, memorized delivery of oratory,

Practice persuasive delivery of both constructive and rebuttal speeches
Expand personal vocatadary,

an o

2. Develop listening skills.
a_ [Identify tha main points of an opponent’s speeach
b Recognize fallacies when used in an opponent's speech
¢, Identify the underlying purpose of & guestion in cress-examinalion.

3. Gain self-confidence by demonstrating a faculty for presenting a sustained,
reasoned argument.

a. Recognize the contribution that skill in debate provides for the adult worid,
4. Use human relations skills when communicating with different audiences.
a. Identify the components underiying the communication process
B Contral and guide the concentration of the audience upon the message
produced by the speaker
& Analyze an audience and adapl speaking 1o the situalion.
5. Determine the meaning of nonverbal communication.
@ ldentify nonverbal barriers 1o communication,
b. Acquire, interpret, and evaluate nonverbal messages

Eleclives. Grades 7-12
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DEBATE Il
COURSE DESCRIPTION
One Year Eloctive

The Debate ||l course, for one Carmegie unit credil, builds impaortant communication
skills. that will enhance all aspects of the individual's lifa This course provides
instruction in how to acquire, analyze, and evaluate informalion in order to organize
effective arguments, and || provides practice in making those arguments. Skill in debale
hefps the individuad to think logically, clearly, and quickly, and it makes a student abie to
identify Rawed reascning and argue persuasively. It also contribules o the student's
understanding of himself and his confidence in his own ability 1o analyze issues. This
oral communication course is designed to help a student see himself as a whole person
with a proper understanding of himsell as a communicator as both a source and a
recelver.

COMPETENCIES and Suggested Objectives:

1. Develop proficient speaking skills.
a. Polish extemporaneous delivery without note cards.
b. Practice persuasive delivery of both constructive and rebultal speeches
c. Expand personal vocabulary.

2. Develop listening skills.

& ldentify the main points of an opponent s speech.
b ldemify the underlying purpose of & queasiion in cross-agamination,

3, Gain self-confidence by demonstrating a facility for presenting a sustained,
reasoned argument.

& Recognize the contribution that skill in debaie provides for the adull world.
4. Use human-relations skills when communicating with different audiences.
a. ldentify the components underlying the communication process
b Contral and guide (he concentration of the audience upon the message
produced by the speaker,
¢ Analyze an audience and acapl speaking o the situalion.
d. Practice werking with a pariner in formulation and delivery of arguments.
5. Determine the meaning and use of nonverbal communication.

a. ldentify nonverbal barriers lo communication.
b, Acguire, inlerpret, and evaluate nonverbal messages.,

Clachives, Grades 7-12
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DEVELOPMENTAL READING

COURSE DESCRIPTION
Grades K-8: One Semester Elective or One Year Elective

This course provides additional reading instruclion, excepl remedial, for students in K-8
grade levels. The Instruction should be all-inclusive, Incorporating reading, writing,
listening, speaking, and viewing, Diverse plans, media technology, and approaches for
the provision of a wide range of individual differences should be considered when

planning the coursea,

This course 15 1o be taken in additon o the required English or language arts course.
The Framework curriculum for the appropriate grade level should be used as the basis
for this course,

Elpglives, Gradps 712

T
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5. Understand the role of advertising.

a Recognize the rofe of advertising in the communications media.
b. Develop techniques in dasigning advertisaments.

6. Demonstrate knowledge of art, photography, and design for communications
media.

a. Recognize basic rules of layout and page design, Including typography.
b, Identify uses of pholography in publication and develop skills in using
photography for publication
7. Understand the role of electronic publishing.

a. Students will be introduced to electronic publishing and other uses of technology
in the communications media.

Eletlives. Grades -T2
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MISSISSIPPI WRITERS
COURSE DESCRIPTION
Cne Semester Elective

The Mississippi Writers course focuses on the stale's rich literary heritage through the
study of poelry, fiction, nonfiction, and drama The one-semester elective course
identifies major sources and themes of twentieth century and contemporary Mississippl
wriling as it emerges from and contribules o historical, political, and social milieux, The
student will recognize the confribution of Mississippi wrilers to twentieth century
American literature and recognize that Mississippl wnting is an expression of a
particular place thal achieves universality, Group discussions, individual preseniations,
and writing experiences are suggested for this course.

COMPETENCIES and Suggested Objectives:

1. The student will analyze (e.g. interpret, compare, contrast, evaluate, etc.)
literary elements in multiple texts from a variety of genres and media to
include: Antebellum Era, Reconstruction Era, the prominent writers (William
Faulkner, Eudora Welty, Richard Wright, Margaret Walker Alexander, and
Tennessee Willlams), Civil Rights Era, and contemporary writers.

« Literary Text and Literary Mon-fiction
v Short stories, novels, blographles, autobiographies, narrative essays
(e.g,, character, setting, plot, cenflliicl, thams, mood, lone, point of view,
allusion, figurative language, irony, symbaolism, imagery. [anguageiword
choice, foreshadowing, Nashback, &ic)

«  Poetry (e.0., structure, language, theme, safting, persona, conflic!, irony,
symbolism, allusion, figurative language, imagery, language/word choice. etc)

« [Drama (e.g., characler, structure, technigues [e.g,, soliloquy], mood, lonea,
conflict, imagery, allusion, figurative language, language’word choica,
foreshadowing, eic.)

« informational Texts
0 Exposition, argumerntation {e.g,, fanguage, point of view, structure, irony,
symboliam, allusion, figurative languags, imagsery, languaga’word choice,
efc.)

2. The student will compose responses to literature, position papers, and
expository essays, clearly expressing a main idea thoroughly developed by
relevant supporting details, which are well elaborated and sufficient in
numbar.

Elaclives, Grades 7-12
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a Wrte letters, journal entries, characler sketches, bio-poem. elc., related to mylhs
studied
b Research cullures related to the myths studied.

7. Compose an original myth that authentically represents the current culture or

a culture studied, and express it through the arts (drama, illustration, dance,
song, etc.).

Elnctivias, Gradas 7-12
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4. Use human-relations skills when communicating with different audiences.

a
b.

G,
d.

Reacognize 1he imponance of speech communication

Identify compenenis of the communication process and their complexities by
analyzing the harriers o effective communication.

Analyze an audience and adapt speaking o the situation.

ldenlify the roles people play in differenl setlings

5. Determine the meaning and use of nonverbal communication.

a.
b,
6.

Acquire, interprel, and evaluate nonverbal messages,
Determina proper dress for a speech or job inlerview
Demonstrate effective gestures for public speaking.

6. Research, analyze, and compile data to prepare and deliver effective
speaches.

a.

~moom

Recognize barriers that prevenl communication and keep channels of
communication clear.

Analyze issuas by finding, validating, and qualifying the bast available data.
Frove a point through effective use of supparting material.

Arrange main and subordinate points in logical, consistent sequence

Construct effective Introductions and conclusions for all types of speeches.

Gain public speaking expenence by participating in the delivery of vaned types of
speeches.

7. Practice oral communication through a variety of activities.

.

Participale in group discussion, developing skills in observation, listening, and
eritical thinking thal will contribute to proficient skills both for timas as a group
member and as a8 group leader

Practice using pardiameantary procedure, leaming why rules are needed In
society, and building effective use of the motions that will allow for effective
participation in format decision-making groups,

Apply the skills in ora! communication fo the process of [ob applcation by
practicing effective use of the lelephone and good interview skills

Explore drama through either allending a live performance or walching
appropriata videotape of a stage production, then discussing the technical
responsibilities of staging the production.

Eletirves, Grades /12
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o,

Identily the roles people play in different settings

5. Determine the meaning and use of nonverbal communication. (R, W, 5, L, V)

a.
b,
E.

Acquire, interpret, and evaluate nonverbal messages.
Deatermine proper drass for a speech or job interview
Demonstrate effective walk patterns and gestures for public speaking.

6. Research, analyze, and compile data to prepare and deliver effective
speeches.,

E

—mano

Recognize barriers thal prevenl communicabon and keep channels of
communication clear,

Analyze issues by finding, vatidating, and qualifying the best available data

Prove a point through effective use of supporting material,

Arrange maln and subordinate points In logical, consistent sequence.

Construct effective intreductions and conclusions for all types of speaches,

Gain public speaking expenence by participating in the delivery of varied types of
speechas.

7. Practice oral communication through a variety of activities.

a,

—

Participate In group discussion, deveioping skills in observation, listening, and
criical thinking thal will contribute to proficient skills both for times as group
member and as group leader.

Praclice using parlamentary procedure, |learming why rules are needed in
society, and bullding effective use of the motions that will allow for effective
parlicipation in formal decision-making groups.

Apply the skills in oral communication 1o the process of job application by
praclicing effective use of the 1elephone and good Inlerview skills

Explore drama through either attending a live perdormance or watching
appropriate videolape of a stage production, then discussing Lhe lechnical
responsibilities of staging the production,

Explore simplified varsily debate.

Explore the dynamics of mass communication, Including the Internet

Electives, Grades 7-12
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b ldentify ways nonverhal communication  contributes o communication
breakdown.

¢ Demonstrale decoding ol nonverbal messages.

d. Use nonverbal signs appropriate for a given situation,

6. Rosearch, analyze, and compile data to prepare and deliver effective
speeches.

a. Practice Impromptu speaking.

b. Practice exitemporaneous speaking

¢. Practice analyzing a topic, researching a topic. writing an oratory, memaorizing
the oratory, and delivering it with style

7. Practice oral communication through a variety of activities.

a. Participate In group discussion, developing skills in observation, lislening, and
critical thinking that will contribute to proficient skills both as group member and
as group leader

b. Practice using pariiamentary procedure, learning why rules are needed in society
and building effective usa of the malions thal will allow lor effective particpation
in formal decision-making groups.

¢ Apply tha skills in oral communication 1o the process of job application by
practicing effective use of the telephone and good intarview skills

Elgciivas, Grades 7-12

o T
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6. Research, analyze, and compile data to prepare and deliver effective
speeches.

Analyze issues and find, validate, and gualify the best available data.

Prove a point through effective use of supporting malerials

Arrange main and subordinate points In logical, consistent sequence.

Construct effective introductions and conclusions for all lvpes of speeches

Gain public speaking experience by participating in the defivery of varied types of
speeches,

@ anop

Eleclives, Grades 712
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TECHNICAL AND WORKPLACE WRITING
COURSE DESCRIPTION
One Semester Elective

The Technical and Werkplace Writing course focuses on the variety of kinds of written
communication currently ococurring in & variely of workplaces and careers. In this
course, studenis examine actual examples of written matenals produced to
communicale within the workplace as well as outside the workplace for the cuslomer
and general public. Through reviewing examples and through instruction, students will
gain a sense of general principles ot communication, learn how audience and purpose
shape the form and content of the wrilten piece, and discern how organization, wording,
accuracy and specificity of details, typography, visuals, design, grammar, usage, and
meachanics contribute to effective communicaton. Students will spply what they have
leamed by creating a variety of kinds of written communication. Since conveying
information is at the hearl of much of workpiace and lechnical writing, students will
practice gathenng information through research as well a5 communicate information
thraugh various kinds of writing.

The course should be taught so that it offers challengs. Wrtings should include pieces
requiring more sophistication or complexity: delivering or |ustifying bad news or an
unpopular stance, persuading or manipulating the reader's epinions or emetions, and
explaining complex processes such as is found in grants, scientific writing, or annual
reports. Students will produce individual pieces as well as participate in group review of
lheir writings. Through these experiences of working with others, they will practice the
language skills of explaining, persuading, and negotialing, and learn the importance and
effect of their words.

COMPETENCIES and Suggested Objectives:

1. Determine the kinds and purposes of writing used in different careers and
workplaces.

a, Research and interview o determinge the kinds of wnting, the audiences [or
whom lhe pieces are written, and the purpose for which the pieces are written

b, Collect and read a variely of career and workplace writing samples, such as
letiers, reports, annual reports, procedures, directions and  instructions,
summaries, rationales, resumes, recommendations, news releases, descriplions,
brochures, fliers, newsletters, etc.

G Analyze the purpose and audience of malenals collecled.

2. ldentify principles of communication, including factors that help or hinder
clear communication.

a. Understand the elements of communication theory: sender, message, receiver,
and message nterference,

b, Identify factors that interfere with clear communication

c. Identify faclors that facilitate clear communication

Eleghves. Grades 7-12

19
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b, Observe and analyze palterns of group inleraction.

c. Praclice process and task behaviors that promote teamwork and the production
o a quality piece of wriling.

d. Appreciate and cope with diversity among team members,

Apply negotiating skills in working with others.

Use written and spoken language effectively when explaining, persuading, and

negaotiating with others.

—_

Elgctves, Grodes 7-17
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» |nformaticnal Texts
Exposition, argumentation (e.g., language, point of view, structure, irony,
symbaolism, allusion, figuralive language, imagery, language/word choice,

olc.)

2. The student will compose respanses to literature, position papers, and
expoesitory essays, clearly expressing a main idea thoroughly developed by
relevant supporting details, which are well elaborated and sufficient in
number,

Elacivves, Gradas T-12
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Exposition, argumentation {e.g., language, point of view,
structure, irony, symbolism, allusion, figurative language,
imagery, languagei/word choice, etc.)

2. The student will compose responses to literature, position papers, and

expository essays, clearly expressing a main idea thoroughly developed by

relevant supporting details, which are well elaborated and sufficient in
number,

Eleciives. Grades 7-12
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Dolch Sight Word List
Pre-Primer List
a and away big brliie
‘can COMme down find for
funny oo help hiere I
In Is it jump littie
Ioak make me my not
(13T play redl FLIf Said
5e8 ihe three to twio
up W where yallow oL
Primer List
all A are at
ale be black brown
bt came did do
eal four get good
hawva ha into like
musl newy ni oW
on our ot please
preatly ran ride SEW
£y she a0 SO0
(hat they there this
too under wani Was
well wenl whal while
who will with yes
First Grade List
aller again an any
as ask by could
every fly from give
giving has had her
hirmi his how just
knaw lat live may
of old onoe GrEn
over ot round SOMme
stop thank take them
than thirk walk were
wien
HAppandix
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Fry Instant Word Lists

The Fry's Instanlt Word List is a list of 1,000 words which students need the most
to develop a powerful sight vocabulary. The first 300 words make up 65% of all
written material contained in newspaper articles, magazines, lexthooks,
children's stories, novels, and more.

First Hundred
WOoORDS WORDS WORDS WORDS
1-258 26-50 51-T5 T5-100
the o will numier
of ane W] no
and had otier way
a by about could
o word oul people
in but mary Yy
i5 not then than
Yol whal them first
that all Ihese walar
it Wera B0 baan
§[=] e SOME call
Wwas wihern her who
fior WOLr wiowbd ail
an can malke its
are sakd like W
as there him fired
with use nlo long
his an time down
hey each has day
I which Ik did
al she lwo agel
be iy more Come
this Fiaw write made
hawve their ao may
from if Ses part

Common suffixes: -5, -ing, -ed, -er, -y, -85t

Apparmdix
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WORDS
201-225
high
Every
near
add
fonod
betweaen
awn
below
country
plant
|ast
school
father
keap
trea
nevear
stari
cily
earth
eye

light
thaught
head
under
story

WORDS
226-250
SEW

left

don't
few
while
along
might
close
something
s88m
mext
hard
open
example
begin
life
always
{hose
both
paper
together
ol
group
often
run

Third Hundred

WORDS
251-275
important
Lantil
children
Sida
feat

CaAr

mile
mighit
walk
white
Sa8
began
qrow
toiok
fiver
four
cAarry
siate
Qnce
book
hear
slop
Wwithout
second
later

Commaon suffices -5, -ing, -ad, -&r, -y, -es!

Appandix

WORDS
276-300
miss
iea
enough
eal

facel

walch
far
Indian
really
almost
let

above
eirl
somelimes
A Lain
cul
YOLING
ialk

SO0

list

S000)
being
leave
family
il's
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WORDS
401-425
done
English
road
halt

l=n

fly

e
box
finally
wait
corract
oh
quickly
person
became
shown
minules
slrong
verh
sfars
front
feal

fact
inches
shreel

Appamdis

WORDS
426-450
decided
confain
Corse
surface
produce
building
Coean
class
note
nothing
rest
carafully
scientisls
inside
wheels
stay
gresn
known
island
Wwioek
lBss
machineg
base
ago
slood

Fifth Hundred

WORDS
451-475
plana
systam
behing
FEn
round
boal
GQame
force
brought
undersiand
Warm
COMmon
bring
axplain
dry
though
languags
shape
deep
thousands
Yes

clear
equation
yet

governmen!

WORDS
476-500
filled
heat

full

hot
check
object
aim

rule
among
naLn
power
cannot
able

5iX

slze
dark
ball
material
special
heawy
fine
pair
circle
include
Falig
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Seventh Hundred
WORDS WORDS WORDS WORDS
601-625 626-650 651-675 676-700
CrOSs already hair rolled
speak instead age bear
solve phrase amount wonder
appear sl scale smiled
metal bed pounds angle
500N copy although fraction
ejther free prar Africa
IcE hopa broken killed
sleep spring moment melody
village Case tiny bottom
factors laughed possible trip
result nation geld hale
jumped fuile ik pocr
SOOW type fquiet let's
ricle Ihemselyes nafural fight
carg temperaiura lof BLIFQrise
floor brrigghit stoneg French
hill lead act died
pushed EvVEryone Build beat
baby method middie exacthy
buy saclion spead FEMAIN
cenfury lake counl dress=
ouisHde consonant cal iron
everylhing itk SQrmeons couldn't
1all dictionary gail fingers
Appandix
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WORDS
BiD1-B25
supqaly
cormer
elecinic
insacis
CIOPS
[ome

il

sand
doctor
provide
thus
won't
cook
bones
{ail
board
modem
compound
ming
wasn'
fit
additicn
beiong
zafo
soldiers

Appendix

WORDS
B26-850
guess
silent
frade
rather
compare
crowd
poem
enjoy
alemenis
indicale
excepl
expect
flat
Sevarn
interesting
SENSE
sirng
Erlow
famous
value
Wings
moyement
poke
excting
branches

Minth Hundred

WORDS
B51-B75
thick
blood

lie

gpol

bell

fun

loud
consicer
suggested
[hin
position
erlerad
fruit

lied

rich
dollars
send
sighl
chiaf
Japanasea
Siream
planets
rhythm
elight
sclence

WORDS
BTE-800
major
obsene
fube
MEcessanry
weight
meal
lifted
process
army
hal
property
particular
auim
larms
current
park

sal
shouldes
industry
wash
block
spHrean
catlle
wile
sham

1ar
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LISTING OF WORDS CONTAINING COMMON RIMES

-ab
fal
cab
dab
gab
jab
lab
nab
tab
blab
crab
flab
grab
scab
slab
slab

~dCE
fafl
face
lace
frace
pace
race
brace
grace
place
space
trace

-ach
fal
back
hack
Jack
lack
Mack
pack
quack
rack
sack
lack

Appandis

clack
crack
knack
shack
slack
smack
anack
slack
tratk
whack

-act
lal
fact
pact
lact
tract

=add
fal
bad
cad
dad
fad
gad
had
lad
rmad
nad
sad
tad
brad
Chad
clad
glad
shad

-ade
=T
bade
fade
jade

wade
blade
glade
arada
shade
spade
frade

-aff
fal
gaff
chaff
quaff
staff

-aft

fal
daft

raft
wealt
craft
draft
graft
shafl

-ag
fatl
bag
gag
hag
jiag
lag
nag
rag
sag
fag
wag
brag
crag
drag
flag
shag

flag
shag
siag
snag
slag
SWag

-age
fal
cage
gage
page
rage
sane
wage
stage

-aid
1al
|z

maid

paid
raid

braid
staid

-ail
1al
bail
fiail
gail
hail
jall
mail
nail
pai!
auail
rall
sail
Lzl
wiajl
flzit

snail
traill

-ain
fal
Iain
main
pair
ram
Valn
WaIN
brain
chain
drain
arain
plain
skain
apam
sprain
stain
shrain
train

-aint
1al
faint
painl
sair
taing
guaint

-air
fair!
fair
hair
lair
pair
chair
flair
siair

-glse
1af
raise
braise
chalse
praisa

-ait

1af
hait
gail
waill
strait
frail

-ake
fal
bake
cake
face
jace
lake
make
quake
rake
lake
wake
brake
drake
flake
shake
snake
stake

-ala
iaf
bals
dale
gale
hale
male
pale

Gale
lale
soale
shale
slale
whale

-ale
faw!
balk
calk

ialk
walk
chalk
siali

-all
I
ball
call
fall
gall
hall
mall
pall
fall
wall
small
squall
stall

-alt
law!
Falt
malt
sall

-am
faf
cam
dam
ham
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-aks lass hate Dave yawn -aze -gad
fal Mass Kala gave brawn fal 1&f
ask pass lata pave drawn daze bead

cask brass male rave prawn faze lead

mask class rate save SpAawn Qaze resd
task glass crate wave haze knead
fiask grass grale brave -ax maze plead
plate crave fal raze

-Asm -at shate Qrave lax bBlaze -2ak
fal lal state shave max craze lal

chasm bat slave [ax glaze bieak
plasm cat -ath siave wax graze teak
SPASM fat fal Nlax peak

gnat bath -aw -oa teak

-asp hat fath faw! -ay &l waak
fal mat math CEW fal pea bleak

Qasp pat path gnaw bay 583 creak

hasp ral wrath faw day lea freak

rasp sal iaw gay Nea sneak

clasp tat -aught paw hay plea speak

Qrasp wval faw/ raw jay srueak
beat caught SawW lay -pach sireak

-ast chal naught claw may =1 lweak
ial drat taugh draw nay beach
casl Nat fraught flaw pay laach -eal
fast scat slaw quay peach &l
st Ikt -aunch Srjuaw ray reach deal

mast fawl straw say teach heal
past -atch haunch WY bleach meal
vasl fal [aunch -awl bray breach peal

blast balch paunch faw clay preach reql
catch bawl cray screech seal

-aste halch -aunt birawl [rey leal
jal tatch faw/ crawl gray -gad veal

basle match daunt drawl play el zeal

haste patch gaunt scrawl pray dead squeal
pasle scralch haunl frawl slay head siaal
lasie thatch jaurt spray lead
wasle taunt -3Wn stay read -ealth
chasie -ate flaunt faw! stray bread fal
fal dawrn sway dread heatth
-A55 (4 -ave ferarm fray spread waalth
fal fate 1al |zwn lhread slealth
ass fjaie CEIVE prEwn fread
Appetdix
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=2IM lend zlepl Mess -gtch -ibe -id
laf mend swepl bless =l ] fif
gem rend chess fetch jiba bid
heam send -Brge dress retch brib did
slem tand leer! press skelch serib hied
them vend merge siress wretch tribe koad
wend Serge Iress fid
811 blend verge - -ice mid
lef spend -£51 [ Tal} ) quld
Ben trend -ark el dew dice nd
den ferl hes! fenw lice grid
hen -2Nnse jerk guest hew mice skid
Kan el clerk jesl Jew nice slid
men dense lest knew rice
pen SEnse -&rim nest NEw vice -ide
ten lense farl pest pew price ]
yen berm resl biew slice bide
Glen -ant germ test brow splice hidle
then el term vest chew thrice ride
when bent SPEmm wesl twice side
Wren cent zesl -8X tide
dent -arm blest el -ick wide
-ance gant fer/ chest hex il bride
el Kent fem crest SEx dick chide
fence lert tem guesl VEX hick, glide
hence rent stem wrest flax kick pride.
whence sent lick slide
tent -arve -ot -y nick snide
-ench vent fer! lel fal pick siride
fel went nerve bet hiey quick
beanch soent sErye el qray Rick -ig
wench spent verve jet pray sick i
clench SWErve lat thesy lick die
drench -ep met whey wich fie
French el -25h net brick lie
quench pep fal pet -k chick ple
stench rep mesh sel W click lie
trench prep flesh wat bib flick vie
wrench strep Iresh yet fib shck
Chet jib slick -ied
-and -apl -BES fret rib thick fil
el fal el whet crity trick died
bend kepl Bess glib lied
end wiept OQuUEss dried
fend crept leas fried
Appendix
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link grip smirk -ist while Inad throat
mink ship fil write road
pink Skip -irt fist sprite load -ob
rink slip fer! list ol
sink nip dirt misl -ive -nak boh
wink strip flirt wrist i 1o cob
blirk Irip shirt grisl dive z0ak fob
Brink whip srirt twist five cloak aob
chink souirt hive croak job
clink -ipe -it jive knob
drink il -irth fil e -oal Ioh
shrink pipe lerl bl chive (] mak
slink ripe birth fit drive coal rob
stink Wwipe firth hit sirive fiaal sob
think gripe girth kit thrive goal blob
snipa mirth kit shoal et
-int siripe lit -in slob
i swipe -ise pit I -oam snob
hint iripe il quit fix []
fimt guise sil rrilx Joan -obe
minl -ir rise wit gix loan 16/
tint fer! wise fit moan ke
glint fir grit -0 groan robe
print sir -ish skit oo globe
spfint stir fil slit do -oar probe
sprint whir dish spil ¥ for!
souint fish =piit who boar -ock
stint “ird wish bt roar ol
ler! swish -0 soar dock
-ip bird -iteh ) hock
il gird -isk il ao -oast krrock
dip third il ditch no 164 lock
hip lisp hitch 50 boast maock
lip -ire Wisp pitch pro coasl rock
nip il crisp witch roast sock
quip fire swilch -oach loast lock
rip hire -iss 1ol block
sip lire W -ite coach -oat clock
tip wire hiss it poach lal crock
Zip spire kiss bite roaEch boal flock
blip miss kite: broach coat frock
chip -irk hliss mile qoat shock
clip ler! Swiss quite -oad moat smock
drip guirk rite &l gloat stock
flip shirk site goad flaal
Appendix
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-pose pope stork -05% -otch -ought four
[aal rope law/ fol fawl SCour
goose grogea -Qrm boss baleh bought
loose SCOpE forl loss nateh fought -ouse
MOase slope dorm moss blotch g fow]
noose form toss crotch sought douse
-orch M Cross scolch brought holse
-ool far! storm floss though louse
alall porch gloss -ote Mmouse
boot torch -Om 16/ -ould reSe
hool scorch far! -0st nole fool SOUSE
loot borm 14/ fjuote cotild blouse
moot -ord corn cost rote would grouse
root forl harn los! vole should spouse
toot cord morn frost wrote
SCO0l fierdd {6361 -Dunce ~Out
shoot lord waorn -0st -oth lowi fow!
chord SCOM e/ fawl bounce bout
-op sword shorn host moth pounce gout
ol SWOrH most brath flounce lout
bop -ore thorn post cioth trounce pout
cop lari ghios! froth rot
hop bore -ort sloth -ound tout
rreop core forl -ot fow! cloul
pop fore fort iol -puch bBound flout
s0p gore maor col fonwil found grout
top miore port dol couch hound soout
chop pore sort got pauch mound shoul
crop S0re shor nok vouch pound snout
drop lore snon jot crouch round spoul
fiop wore sport knot grouch sound sproul
plop chore lat slouch waound sloul
prop SCOre 038 not groumd trowst
shop shore 1af prat -oud
siop snore hose rot fow! -~OLp -outh
slop spore fiose teal lewud 16a/! low/
store pose blot cloud SOUD maouth
-ope SUWOre e clot prowd Croup soulh
io! chose plot grotp
cope -ork close shol -augh sloup -0ve
dope lor! prosa slot fufl ol
hope cork those spol rough =oLr Cove
lope fork trot slough low! wWove
maope pork hicur clove
nopea Yark sOLIT drove
Appentx
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shun junk -url -ush tut why
SpUN punk fer/ fu/ glut
stun sunk bl gish shut -ye
chunk curl hush smut il
-unch drunk farl lush slru aye
lul flunk hurl mush dye
bunch prunk pruir] rFush -utch aye
fiunch shrunk churl blush ful Iy
[Lmch skunk krurl brush Duteh rye
munch silnk crush hiteh
punech apunk -Ufn flush clutch
brunch siunk terf plush crutch
crunch trunk burn slush
turn thrush -ute
-une -unt churn fuf
i ful SpUrm -uss cute
June bunt fuf |ute
tune hunt -urse buss. Iute
prune punt ler! CUSS mute
runt curse fuss brute
-Ung Blunt NLrse Muss chute
Juf grunt PUrse truss flute
duing shumnl
hung stunt -urt -ust -utt
I ferl ful fuf
rung -up curt bust butt
LG fuf hiuirt dust it
clung cup blurt guist pauitt
fung prup spurt jList
mng sup lust -y
SLING U5 must fif
clung -ur ful rus! by
flurg lerl bus crust iy
SPIUNg Cuir pus thrust cry
slurng fur plus frust dry
strung blur thus fly
SWUng slur -ut fry
WILng GEHIT “Lse fuf plhy
ful but pry
-unk ~ure fuse Lt shy
ful il muse gut sky
bk Cure rige huit gly
durk lure jut spY
funk pure nut spry
hunk gLMe rut try
Appsamdi
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Six Types of Syllables

Many reading programs recognize six common lypes of syllables, as always,
there are exceplions, Reading programs refer lo (hese syllable types by slightly
different names, and some describe additional, less commean, syllable types.
Recognizing the six common lypes of syllables will help readers lo decode words
and know where to-divide words for reading and spelling

Syllable Type Definition

Opan Has one vowel al the end of the
syllable. Usually has a long vowel

.. sound. _

Closead Has one vowel at the beginning or. In

the middle of the syllable. Endsin a
consanant. Lstally has a shorl voweal

N sound

R-Controlied Vowel followed by the letter “r." The 't
_ | contrals the sound of the vowel.

Vowel Team | Has two vowels {or a vowel consonanl

| in the case of aw, ew, ow). Usually
produces a single vowel sound.
Found anly al the end of a word. The
final *e" is silent and the vowel before it
Is long.

Vowel - Consanant + a

‘Consonant + la " Usually the final syliable in a word.
This is the only syllable type where the
vowel does not have a sound.

Syllabication Rules

= ‘When (wo consonants come between two vowels, divide syllables
between the consonanls. {(cof-fee, lum-ber)

= \When there are more than two consonants together in a word, divide
syllables kesaping the blends togather, (em-ploy)

« When there is ons consonant between two vowels In & word, divide
syllables after the first vowel (bo-nus)

& |l fodlowing the third rutz does nol make a recognizable word, divide
syllables after the consonant thal comes between the vowels (doz-en)

= \When there are lwo vowels logether thal do not represent a long vowel
sound or & dipthong, divide syllables between the vowels. (po-em, tru-ant)

s Prafives always form separale syllables and suffixes sometimes do (e.q.,
up-siairs, in-side)

=  Always divide compound words (base-ball, bus-boy)

Appentiy
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Web Sites for Writers And Word Lovers

English Homophone
Dictionary

r adu/~petersiwriting/m e, him |

English Teacher

www theenglishieacher.org

The Etymology of First
Mames

Fun With Etymology

www_engr.unc.ca/~mcampbel/stym_him|

| www compastnel. com/mrex/etymal hitm

Funtrain com

wwwe funbrain comivocabyindex htm

‘The Grammar Lady

Intercultural E-Mail
Classroom Connections

F’mple s Names and 'l.."'.'hzlt :

W grammarlady.com/

| www stolaf edunetworkiiecc

S pomians

They Mean

Puzzlamaker www puzzlemaker.com

Rhyming Diclionary www o5 cmu.edu/~doughb/rhyme. himl
Syndicale hitp-/i'syndicale.com

A Word a Day www. wordsmilh.org/awad/|index himl

Word Central wmw wordoenira |,meda||ybggﬂgm hitnl

| Wordplay fthome £ J=wolinsk h

Wow Wnrd of the Week

u.-w'.-.' wgwmda.mrru_

Appendix
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Reading Techniques All Teachers Can Use

Help your students do these things...

BEFORE READING
L1 Set a purpose for reading
L. Eslablish conceptual frameworks to recall taxt over time
L Activate background knowledge of the topic
Ll Use knowledge of lext structure fo understand text

L MNarrative t&xt—:hafa:mrs sanlng problem, glal, :e.anlullﬂn
L i : :

daafde{ans, EeguEme '

DURING READING

i) Read actively for 2 purpose

LAManitor comprehension

LU Discriminate between important and less important ideas

Ldusea variety of fix-up strategies

() Make connections 1o textiword/self

L] Discriminate between an author's purpose and a teacher's purpose for
reading

LI identify unfamiliar vocabulary using context clues and word attack skills

LU Read flexibly by using a variety of strategles. by adjusting pacing and through
skimming and scanning

L Interact with text by questioning, predicting and extending

Ll interpret a va riety of symbols across subject areas

LA Utihze critical reading skills such as evaluating, inlerpreting and analyzing,
recognizing difference between fact and opinion and recognizing logical
fallacies

AFTER READING
Lol Synthesize information from a variety of sources 1o develop an understanding
and thinking aboul nexl sleps — “Whal else do | need o know?”
L Summarize what has been read
Ll Evaluate the ideas in the text
ILIRead and interpreting data
L.lRead a variety of genres
LI Cheose to read and interacting with others about his/her reading
LA Develop and extending oral and written responses to his/her reading
Ll Use reading to solve problems in life and at school

Appendix
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Question-Answer Relationships

IN THE BOOK IN THE BOOK
QUESTIONS QUESTIONS
Right There Search and Find

IN MY HEAD | IN MY HEAD

QUESTIONS QUESTIONS
AUTHOR AND ME On My Own

(A=

o —=—t

Appenoiy

150
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2005

1882

19748

1973

Appendix

2007:
200!

20004

2003;
2002;
2001
2000,
TR
18448;
1947,
18496
1095:
18494:
18493,
19462,
19491,
194a0:
1085;
1988
1987
1986:;
1985:
1884;
1883

1881;
1980

1078:
1877:
1976:
1975;
1874

1972

NEWBERY MEDAL WINNERS
1922 to Present

The Higher Power of Lucky (Susan Patron)

Criss Cross (Lynne Rae Perkins)

Kira-Kira (Cynthia Kadohata)

The Tale of Despereaux: Being the Story of a Mouse, a
Princess, Some Soup, and a Spool of Thread (Kale
DiCamillo)

Crispin: The Cross of Lead {Avi)

A Single Shard (Linda Sue Park)

A Year Down Yonder (Richard Peck)

Bud, Not Buddy {Christopher Paul Curtis)

Holes (Louis Sachar)

Out of the Dust (Karen Hesse)

The View from Saturday (E L. Konigsburg)

The Midwife's Apprentice (Karen Cushman)

Walk Two Moons (Sharon Creech)

The Giver (Lois Lowry)

Missing May {Cynthia Eylant

Shiloh (Phyllis Reynolds Naylor)

Maniac Magee (Jerry Spinelli)

MNumbear the Stars {Lois Lowry)

Joyful Noise: Poems for Two Voices (Paul Flesschman)
Lincaoln: & Photobiography (Russell Freedman)

The Whipping Boy {Sid Flelschman)

Sarah, Plain and Tall (Patricia MacLachlan)

The Hero and the Crown (Robin Mckinley)

Dear Mr. Henshaw ( Beverly Cleary)
Dicey's Song (Cynthia Vaigt)

A Visit to Williarn Blake's Inn: Poems for Innocent and
Experienced Travelers (Mancy Willard)

Jacob Have | Loved [ Katherine Paterson)

A Gathering of Days: A New England Girl's Journal,
1830-1832 (Jopan W. Blos)

The Westing Game (Ellen Raskin)

Bridge to Terabithia {(Katherine Paterson)

Roll of Thunder, Hear My Cry {Mildred D. Taylor)

The Grey King (Susan Cooper)

M. C. Higgins, the Great (\Mirginia Hamiflon)

The Slave Dancer (Paula Fox)

Julie of the Wolves (Jean Craighead George)

Mr=. Frisby and the Rats of NIMH (Robert C. O'Brien)

161
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1923

®@ & @& # ® & 8 @

Apnenoix

1829
1928:
1927
1926:
1925:
1924

1922:

The Trumpeter of Krakow (Enc P Kelly)

Gay Neck, the Story of a Pigeon (Dhan Gopal Mukerji}
Smoky, the Cowhorse (\Will James)

Shen of the Sea [Arthur Bowie Chrisman)

Tales from Silver Lands (Charles Finger)

The Dark Frigate (Charles Hawes)

The Vovages of Doctor Dolittle (Hugh Lofling)

The Story of Mankind (Hendrk \Willem van Loon)

183
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= 1984:

« 1982;
« 1881
« 1980:
« C187T9:
= 1978
« 19TV

» CI8T6:

«  1OT5:
= 1474

«  18T3:

«  1972;
« 1971
«  1970:
« 1969

« 1063:

- 1967:
« 1966

« 1965;

«  1964:
« 1963:
« 1062:
« 1861:

Appardiy

The Glorious Flight: Across the Channel with Louis Bleriot by
Alice & Martin Provensen

Shadow, translated and illustrated by Marcla Brown; onginal text in
French: Blaise Cendrars

Jumanji by Chns Van Allsburg

Fables by Arnold Lobet

Ox-Cart Man, illustrated by Barbara Cooney; text: Donald Hall
The Girl Who Loved Wild Horses by Paul Gobla

Moah's Ark by Pelar Spler

Ashanti to Zulu: African Traditions, ilustrated by Leo & Diane
Dillon; text; Margarel Musgrove

Why Mosquitoes Buzz in People's Ears, lllustrated by Leo &
Diane Dillon; text! relold by Vema Aardema

Arrow to the Sun by Gerald McDermott

Duffy and the Devil, illustrated by Margol Zemach; relold by Harve
femach

The Funny Liftle Woman, illustrated by Blair Lent, text: retold by
Arlene Mosel

One Fine Day, retold and illustrated by Nonny Hogrogian
A Story A Story, retold and illusirated by Gail E. Haley
Sylvester and the Magic Pebble by William Sleig

The Fool of the World and the Flying Ship. illustrated by Uri
Shulevitz; text: retold by Arthur Ransome

Drummer Hoff, lllustrated by Ed Emberley; text: adapted by
Barbara Embearlay

Sam, Bangs & Moonshine by Evaline Ness

Always Room for One More, illustrated by Nonny Hogrogian, text
sorche Nic Leodhas, pseud. [Leclair Alger]

May | Bring a Friend? illustrated by Beni Moniresor, text: Beatrnce
Schank de Regniers

Where the Wild Things Are by Maurice Sendak
The Snowy Day by Ezra Jack Keals
Once a Mouse, retold and illustrated by Marcia Brown

Baboushka and the Three Kings, illustrated by Nicolas Sidjakov,
text: Ruth Robbins

f55
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Coretta Scott King Author and lllustrator AWARD WINNERS
1970 to Present

2007 Coppar Sun by Sharon Oraper
Maoses: When Harrief Tubman Led Har People to Freedom
llustrated by Kadir Nelson

« 2006 Days of Tears by Julius Lester
Rosa illustrated by Bryan Collier

« 2005 Rarmembear by Toni Morrison
Elfington Was Not & Streef lllustrated by Kadir A, MNelson

« 2004 The First Part Last by Angela Johnson
Beauliful Blackbird written and illustrated by Ashley Bryan

« 2003 Bronx Masquerades by Nikki Grimes
Tathin' sbout Bessie: The Story of Aviafor Elizabeth Coleman
lNustrated by E.B. Lewis, written by Nikki Grimes

« 2002 The Land by Mildred . Taylor
Goin' Someplace Special llustrated by Jerry Pinkney, written
by Patria McKissack

« 2001 Miracle's Boys by Jacqueline Woodson
Liptown illustrated and written by Bryan Collier

« 2000 Bud, Not SBuddy by Christopher Paul Curlis
I the Time of the Drums illustrated by Brian Pinkneay, written by
Kim L. Siegelson

« 1988: Heaven by Angela Johnson
i zaa tha rhythm llustrated by Michala Wood, written by
Toyomi lgus

« 1068 Forged by Fire written by Sharon M. Oraper
in Daddy's Arms | am Tall: African Americans Celebrating Fathers
liustrated by Javaka Steptoe

- 1997 Slam! by Walter Dean Myers
Minty: A Story of Young Harriett Tubman illustrated by Jerry
Pinkney, written by Alan Schroeder

« 1886.  Her Stories by Virginia Hamilton
The Middle Passage: White Ships Black Cargo illustrated by
Tom Fealings

Appendix
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1982

1881

1980:

19749

1878

1977

1976

1975

1974

Let the Circle by Unbroker by Mildred D. Taylor
Mather Crocodile: An Uncle Amadouw Tals from Senegal lllustrated
by John Sleptoe

This Life by Sidney Poitier
Beal the Story-Orum, Pum-Pum illustrated by Ashley Bryan

The Young Landiards by Waller Dean Myers
Cormvrows illustrated by Carcle Byard

Escape (o Freadam: A Play about Young Frederick Dotglass by
Ossie Davis
Something on My Mind lllustrated by Tom Feelings

Africa Dream by Eloise Greenfield
Africa Oream llustrated by Carole Byard

The Story of Stevie Wonder by James Haskins
Mo award Tor llustration

Duey's Tale by Pearl Bailey
Mo award Tor illustration

The Legend of Africana by Dorothy Robinson
Mo award Tor illustration

Ray Charles by Eharon Bell Mathis
Ray Charles illustrated by George Ford

{ Nole; Prior to 1974, the Coretta Scolt King Award was given to authors only)

i

1973

1972
1971

1970

Appandic

| Never Had It Made: The Auvtoblography of Jackie Robinson as
lold to Alfred Duckefi

Saventeen Black Artists by Eiton C, Fax
Biack Troubador: Langston Hughes by Charlemae H. Rollins

Martin Luther King, Jr.. Man of Peace by Lillie Pallerson
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Acffin

Aliiteration

Allusion

Alphabefic principle

Ambiguous pronouns

American Psychological
Association (APA)
Writing Style

Analogy

Analysis

Antagonist

Antecedenis

Glossary

Glossary of Terms

A meaningful part of a word that is attached before
{prefix ) or after (suffix} a root or base word o modify its
meaning.

The repetition of initial consonant sounds In neighborning
words (2.9 . The shithering, slimy snake)

A reference to a mythological, literary, or historical
person, place, or thing

The assumplion underlying an alphabetic wnting system
that each speech scund or phoneme of a language has
its own distinchve graphic reprasentation

See Indefinite Pronouns and Mispiaced Modifiars

A ressarch documentation style that many of the social
and behavicral sciences have adopted to present written
material in the held.

A comparison of two or more similar objects, suggesting
that it they are alike in cerain respects, they will
probably be allke In ather ways, (oo

A separating of a whole into its’ parts with an
examination of these parts to find out their nature and
function

& person or thing working against the man characier

The naun that a pronoun rafers to or replaces
Pronouns must agree with their antecedents In person
and number

& singular pronoun rafars 1o a singular antecadent

My dog Chester chews his tennis ball into tiny pieces.
The singuiar possassive pronoun his agrees with the
singular noun antecedent Chester

A plural pronoun refers to a plural antecedent.

Many of the fans lost their voices during the final
minutes of the exciting playoff game:

The plural possessive pronoun their agrees with the
piural noun fans

17
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Buddy reading

Capitalization

Cause/Effect

Characterization

Chaoral reading

Citation

Cite

Closed syliable

oherenca

Comparison’Contrast

Ginssary

Two students read or reread a =2xd logether.

The act of writing or printing a particular word (g, a
proper noun) and using an uppercase (capital) letter of
the alphabet for the first letter of the word,

A text or response to reading text that provides
explanations or reason for phenomena

The method an author uses lo reveal the characters and
their various personalities. Authors use two major
methods of characterization: direct and indirgct. When
using direct characterization, a writer states the
characters’ traits, actions, motives, or feelings. When
describing a character indirectly, a writer depends on the
reader to draw conclusions about the character's traits or
uses other participants in the story to reveal a
characters traits and motives

A group reading aloud

Note: Choral reading may be used with & group to
develop oral fluency or o make a presentation to an
audience It may also be used by two people, one of
whom usually is a better reader and sarves as a model
during the reading

A direct guote from the text, acknowledgment and
decumentation of sources of information

To guote as an example.

A syltable ending with ane or more consonants (e.q.,
mat. hand)

The gualily achieved when all the ideas are clearly
arranged and connectad. The arrangament of ideas,
within and among paragraphs, should be organized in
such a way that the reader can easily move from one
point to another. When all ideas are arranged and
connected, a piece of writing has coharence,

A text or response to reading text that identifies how
information presented has simitar or different
characteristics or gualities,
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Deductive argument

Cenotafion

Crescription

Detan

Dialogue

Diction

Orama

Dyslexia

Glossary

allows the reader to draw conclusions from locking at an
adequate and representative sample of facts, if the
premises are all true and the argument's form is valid,
the conclusion is Inescapakly trus

The literal maaning of a word, the dictionary meaning
Opposite of connotation (e.g., Good night. sweet prince,
and flights of angels sing thea o thy rest (slesp)),

One of the four traditional forms of composition in
speech and writing |ts purpose is to provide a verbal
picture of a character, event, setting, etc

A fact revealed by the author or speaker that supports
the attitude or tone in a piece of poatry or prose. In
informational text, details provide information to support
the author's main point

A conversation between two characters. In poams
novels, ‘and short stories, dialogue 15 usually set off by
guotations marks to indicate a speaker's exact words; In
a play, dialogue follows the names af the characters, and
no guotation marks are used,

The writer s choice of words based on their
effectivenass.

A story wntten to be performed by actors. Dramas are
often divided into parts called acts, which are often
divided imto smaller parts called scenes

Dyslexia i1s a specific learning disability that is
neurobiological in arigin. It is charactenized by difficuities
with accurate and/or fluent word recognition and by poor
speling and decoding abilities. These difficulties
typically result from a deficit In the phonological
component of language that is gften unexpectad in
relaticn to other cognitive abilities and the provision of
affective classroom instruction. Secondary
consequences may include problems in reading
comprehension and reduced reading exgenenca that

174
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Fable

Fiction

Figurative language

Figure of spasch

Flashback

Fluency

Focus

Folkiales

(hagsary

A short story or folk tale embodying a maral which may
he exprassed expiicitiy at the end. Though a fable may
be conversational in lone. the understanding from Lthe
outzet is that it 15-an Invention, a created fiction

An imaginative narrative In any form of presentation that
15 designed to entertain, as distinguished from that which
iz designed primarily toc explain, argue, or merely
descrbe. I includes noveals, short stones, plays
narrative poetry, fictional elements at times included in
hestorical fiction, fables, fairytales, folklore, legends, and
picture books.

Technmiques used in witing (particularly expressive
writing) to create iImages (e g, similes, metaphars,
alliteration, assonance, personification, onomatopoeia).

Aword or phrase that describes one thing in terms of
something else, often invelving an imaginative
comparison between seemingly unlike things

A scene that intarrupts the action of a work o show a
previous evenl By giving matenial that occurred prior o
the present event, the writer provides the reader with
insight Into a character's motivation and or background
to a conflict

The clear, easy, and quick wrtten or spoken expression
of ideas, freedom from word-identification problems that
might hinder comprehension In sllent reading or the
expression of ideas in oral reading, automaticity

The specific idea(s) within the topic that the writer is
addrassing (e.q., If the topic is "horses,” the focus might
be: Horses are very expensive (o own)

A short story from the oral tradition that refiects the
moras and beliefs of a particular culture,

1ra
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Homaornym

Homophomne

Hyperbole
(Exaggeration)

Idiam

Imagery

Indefinite pronoun

Independant practice

Glogasey

One of two words thal have the same sound and often
the same spelling but differ in meaning {e.g., bear "to
carry”, ear “the animal”, and bare "naked")

Cire of two or more words that are pronounced the sams
but differ in meaning, ongin, and sometimes spelling
(e.g.. hairhare knight/night. and scale [fish)/
scales|musical])

A deliberate, extravagant, and often outrageous
overstatement that is used for emphasis or comic effect

An expression that does not mean what it literally says,
as fo have the upper hand has nothing to do with hands
or dan't let the cat out of the bag means to not tell
someathing ane knows, 1o keep silent

Mote: Idiems are pecubiar o a given language and
usually cannot be translated literalty

Multiple words or a continuous phrase that a writer uses
to represent persons. ebjects, actions, fealings, and
ideas descriptively by appealing to the senses (e.g.,
sUch swesl sormow),

A pronoun that refers to an unnamed or unknown
person, place or thing

When the dispatcher talked to the messenger, he toid
him to deliver the package to the naw addrass

The problem lies with the pronouns “he” and "him”

Since two different people are mentioned, the question is
asked, "Who is HE and who |15 HIM7Y" A better way of
writing the sentence so the reader will clearly know is as
follows.

The dispatcher tald the messanger to deliver the
package to the new address:

The phasea of instruction thal agours affer skills and
strategies have been explicitly taught and practiced
under teacher direction or supervision. Independent
practice involves the application of newly tauaht skills in
familiar formats or tasks and reinforces skill acguisition.
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Leaming center or
station

Listening
comprehension

Literary analysis
Literary conffict

literary criticism

Literary devices

Literary elements

Literary nanfiction

MAGMNOLIA

Matthew effect

Metaphor

(alasgary

A locabon within a classroom m which students are
presented with instructional materials, specific directions,
clearly defined objectives, and opportunities for salf-
evaluation,

The act or ability of understanding what a speaker is
saying and seizing the meaning.

The study or examination of a literary work ar author

The tension that grows out of the interplay of the two
opposing forcas in a ploat

The result of literary analysis. a judgment or evaluabon
of a work or a body of literature,

Tools used by the author to enliven and provide voice to
the writing (e.g., dialogue, aliiteration, foreshadowing,
personification. metaphors, etc.).

The essential techniques used in literature. such as
characterization, setting, plot and theme

A text that conveys factual information. The text may or
may not empley a narrative structure and charactenstcs
such as dialogue.

A Mississippl statewide consortium funded by the
Mississippi Legislature that provides onfine databases
for publicly funded K-12 schools, public ibraries,
community college libraries, and university libraries In
Mississippi

The “rich-get-richer, poor-get-poorer” effects embedded
in the educational procsss. The term is derived from
Matthew's Gospel,

A figure of speech in which one thing 1s described in
lerms of another to make an implicit comparison-that is,
a comparison that does not use words such as “like’ or
‘as” (e.g. The sky's lamp was bright)

Tai
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Marration

Marrative

Marrative assay

Marrative passage

Marrator

Man-fiction

Cccasion

Dnomaloposia

Onset and rime

Glossary

One of the four raditional forms of composition in
speech and writing. Its purpose is to tell a story or give
an account of something dealing with sequences of
evants and expensnces.

A story or narrated account of actual or fictional events

Marrative writing tells a story. Most essays of this ype
spring from an event or expenence in the wnter's life
Marrative essays are old from a defined paint of view,
often the author's, so there is feeling as well as specific
and oflen sensary details prowided to get the reader
involved in the efemeants and sequence of the story The
verbs are vivid and precise. The namative essay makes
a point and that point is often defined in the opening
sentence, bul can also be found as the last sentence in
the opaning paragraph.

Text in any form that recounts or lelis a story

The person (or animal or object) telling a story, who may
be a character within the story or someone outside of the
slory.

Frose designed pnmarily to explain, argue, or describe
rather than o entertain, specifically, a type of prose other
than fiction but including ography and autobicgraphy.

The happening or evenl thal make the respanze
possible.

A figure of speech in which the sound of the word
imifates the sounds associaled with the object or actions
to which they refer (e.g . crackle, moo. pop, zoom)

Intersyllabic units that are smaller than words and
syliables but larger than phonemes. The onset is the
porton of the syilable that precedes the vowel (&g, In
the waord black the onset is bi), The rime is the portion of
the syllable including any vowels and consonants that
follow (e.g., in the word bfack the nme is ack) Although
not all syllables or words have an onset, all do have a
rima (e.g., the word or syllable out is a rime without an
onset)

152
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Fhonemic awareness
irsiruction

Phoneme blending

Phonemes segmenting

Phonics

FPhonalogical awarenass

Flot

Foem

Faoint of view

Glossary

Teaching awareness of words, syliables, and phonemes
along a developmental cantinuum that includes rhyming,
recognition and production, isolation, blending, matching
of phonemes . segmentation, and substitution. Early
phonemic instruction should focus on exploration of the
auditory and articulator structure of spoken language,
not on letter-sound corraspondences

The aspect of phonemic awareneass that involvas the
ability to blend phonemes (sounds) into words

The aspect of phonemic awareness that Involves the
ability to break words into its separale phonemes
{gounds).

A system of teaching reading and speliing that stresses
Basic symbol-sound refationships and their application in
decoding words.

A broad lerm thal includes phonemic awarensss, In
addition to phonemes, phonological awareness activities
invalve work with rhiymes. words, syllables, and onset
and rimes.

The plan, design, steryling, or paltern of events in a play,
paam, of works of fiction

A composition characterized by use of condensed
language, chosen for its sound and suggestive power
and the use of literary technigues such as rhyme, blank
varse, rhythm. meter, and metaphor

The way in which an author reveals charactars, events,
and ideas when telling a slory. The perspective or
vaniage point from which a story s told

Tag
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Protagonist

Functuation

Purpose

Headers Thealre

Reading comprehension

Reading critically

Reading rate

Realishic fiction

Racreational reading

Refarance to text

Repetition

Re=alufion

Glossary

The main character or herc of a texi,

Theappropriate use of standard marks (e g . penods
commas, and semicolons) in wnting and prnting to
saparate words into sentencas, clauses, and phrases to
clanfy meaning)

The specific reason for writing. The goal of the writing is
to entertain, express, inform, explain, persuade, etc.)

A performance of literature (e.g., a story. play, poetry,
elc. ) read aloud expressively by one or more persons,
rather than acted

The ability to apprehend meaning from print and
understand text Al a literal level, comprahension is the
understanding of what an author has written or the
specific details provided in-a text, At a higher-order
level, comprehension Involves reflective and purposeful
understanding that is thought-intensive. anatytic, and
interpretive.

Reading in which a questioning attitude, logical analysis,
and inference are used to judge the worth of the text;
evaluating relevancy and adsguacy of what 15 read, the
|udgment of validity of worth of what is read, based on
sound criteria and evidence

The speed at which a person reads; generally measured
a5 words per minute or words correct per minute

Fiction drawn from the writer's imagination, but s true o
Iife, often focuses on universal human problems,

Yoluntary or lessure reading far which students use self-
selected texts that can be read comfortably and
independeantly

Mentioning ar alluding to something in the text withaut
directly quating the text {e.g., Pip was fnghtened when
hie met the convict in the graveyard. ).

The deliberate use of any element of language more
than one scund, word phrase, sentence. grammatical
pattern. or rhythmical pattemn,

The partion of a play or stary in which the problem is

THE
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Semantics

Sensary dascription

Senlences

SEQUENCE

aefting

Shared reading
(shared ook
ExXpenence)

Shared writing

The study of meaning in language, particularly the
meaning of words and changes in the meanings

Elabaration an a key part or character of the story that
includes the five senses: Sight, smell, touch, taste, and
sound  All five senses do not have be used, just the
ones that naturally fit into the description  Feelings and
thoughts, as well as dialogue, may be embedded.

Declaralive—a sentence that makes a statement
Exclamaton—a senlence thal makes a vehament
statermnent or conveys strong or sudden emotion
Imperative—a sentence that expresses a command or
raquest

Interrogative—a sentence thal asks a question or makes
an inquiry

A text structure in which ideas are grouped on the basis
of order or ime.

The time and place of the action in a literary work. The
setting includes all the details of a place and time. In
most stories, tha setting serves as a backdrop or context
in which the characters interact and the plot pregresses

An instructional strategy in which the teacher involves a
group of chuldren in the reading of a particular big book in
arder to help them leam different aspects depending on
the grade level (a.g., for young children with the
beginning literacy skills of print conventions and the
concept of word). These aspects can also include
development of reading strategies, such as decoding or
the use of pradiction

An opportunity for t2achers and chilgran to share the act
of composing a piece of writing

Sight vocabulary/sight Waords that are read automabcally on sighl because they
words are familiar to the reader
Simile A figure of speech in which one thing is likenad fo
another using an explcit comparison (that 15, using the
wards “like" or "as”) to clarfy or to enhance an image
Glerssary
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Slyle

aummary

Summalive evaiuation

Syllabication

Syllable

Syllable blending

Syllable seamenting

Syllogisms

Symbolism

Synonym

Syntax

Glossany

The charactenstic manner used by an author to express
ideas and craate \ntended effects, including the writer's
use of language. choice of words: and use of literary
devices

Writing that presents the main points of a farger work in
condensed form

An overall assessmen! ar decision regarding a program

The division of words into syllables, the munimal units of
zafuential speech sounds composed of a vowsl sound
or a vowel-consonant combination.

A word part that contains a vowel or. in spoken
language a vowel sound (& g e-venl; news-pa-per;
ver-y).

An aspect of phonological awarensass thal Invalves the
atility to blend syliables to make words

An aspect of phonclogical awareness that involves the
ability o break words into syliables

A form of deductive reasoning censisting of @ major
premise, a minor prémise, and a conclusion (e.g., Al
humans are mortzl, the major premise, am & human,
the minor premise, therefore, | am mortal, the
conclusion)

A device in lIiterature whare an objecl, person, place, or
action represents an idea, quality, attitude, or value. The
davice symbolizes a word-or object that stands for
another word or object. The object or word can be seen
with the eye or not visible (e g_, A dove stands far Peace.
The dove can be seen and peace cannot)

Two or more words that have highly similar meanings
(e.g., happy. glad, and cheerful}.

The patern or structure of word order In sentences,
clauses. and phrases.
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Tans

Topic

Traditional literature

Transihons

Turning point

Vocabulary and concept
development

Woice

Webh

Glossary

limited subject (Internat}, a strong verb, and the reason
far it-the “why” (The Internet provides information of
varying depth and quality )

The overall feeling or effect created by a writer's attitlude.
use of words, and sentence structure. This feeling may
be sarious, mack-sanous, humaorous, sarcastic. solemn,
objective, etc.

The general subjec! matler covered In a plece of writing

Stories passad down orally throughout history (e g.. folk
tales, fairy tales, myths, legends, and epicg),

Words or phrases that help be ideas together {e.g.,
however, on the other hand, since, first, ets)
Transitional devices also include numbering, use of such
things as space, or gflipses 0 anhance Meaning.

The moment in a story or a play when there s a definite
changa in direction and one bacomes awars that it s
now about o move toward the end.

Instruction in the meaning of new words and concepts
Vocabulary instruction is most effective when specific
infermation about the definiions of words s
accompanied by attention to their usages and meanings
across contexts The developmeanl of an extensive
reading vocabulary is a necessary phase of good
comprehansion

The style and quality of the writing, which includes ward
choice, a8 vanety of sentence structures, and ewidence of
invesiment. oice portrays the author's personality or
the personality of the chosen perscna. A distinctive
voice establishes personal expression and enhances the
writing

A graphic organizer usad (o involve students in thinking
about and planning what they will study, leam, read
about, or write aboul within a larger topic. A teacher may
begin with a brainstorming discussion of topics related to
a particular theme and then repressnt subtopics through
the use of a web drawn on the board, Webbing can be
used lo encourage students to consider what they know
about each sublopic or what they want 1o Know,




